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Agenda:

» Introduction
» The power of a school
wide Literacy Initiative
»What it takes: 4 steps
» Replicable? YES!!!
»How to Make It Stick
(Simple, NOT Easy!)




So who is this woman and why is

she doing this webinar???

» Principal, Retired
Brockton High
» Senior Fellow, SPN
» Former History
Teacher, Dept. Head
Brockton High
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Turnaround at Brockton High The Boston Blobe

Emphasis on literacy brings big MCAS improvement

MCAS SCORES
1 Oth-graders scoring

Principal Susan Szachowicz, shown chatting at “proficient” or higher at the
lunch with Yiriam Lopez state's four largest high
. T schools:
is in many ways the school’s biggest
ENGLISH

cheerleader. (Essdras M Suarez/ Globe Staff) -
By James Vaznis Globe Staff / October 12, 2009 Brockton |IENEG_—TT

Lowell
Fall River [INEEEY

» . New Bedford 58%
BROCKTON - Brockton High School has every excuse for v Bedior I
failure, serving a city plagued by crime, poverty, housing MATH

Brockton INNEET

foreclosures, and homelessness. L owsel 655
: : Sl 65%
Almost two-thirds of the students qualify for free or Fall River BT

reduced-price lunches, and 14 percent are learning to speak ,
English. More than two-thirds are African-American or New Bedford SR
Latino - groups that have lagged behind their peers across
the state on standardized tests.

But Brockton High, by far the state’s largest public high
school with 4,200 students, has found a success in recent
years that has eluded many of the state’s urban schools:

SCIENCE
Brockton T T7Y

Lowell

Fall River IECER
New Bedford

SOLURCE: Mass. Dept. of Elementary and

MCAS scores are soaring, earning the school state Secondary Education A
recognition as a symbol of urban hope.
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To THIS!!!

Boxers In the
YORK TIMES

High Expectations
NO Excuses!!!
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Creating the Conditions

AAAAAAAAAAAAAAAAAAAAAAAAAAAAAA

“Brockton High
demonstrates that you
don’t have to change
the student population
to get results, you
have to change the
conditions under
which they learn.”

Pedro Noguera



But this isn't just about high school!
Blythe A. Carpenter Ed. S, Principal

Merriam Cherry Street Elementary, Panama City FL
“I am writing to share the good news that our
school pulled it off, we found out yesterday
that we made the 'A’'l!l We went from one of
the lowest performing 300 schools in the
state of Florida with an 'F' grade, to a high
performing ‘A’ school in just TWQO years!!!
We did it with a focus on literacy, particularly
In reading, and forged relationships with our
students fostering a family culture.”




Look at this report card!!!

MCS School Grade

_
Reading | | Science Foints Total
2015/2016 14 32 28 2015/2016 183
2016/2017 40| 37| 36| [2016/2017 382
201712018 o 55| 61 449 2018/20189 461
Reading | Malin Percentage Total

2015/2016 31 32 2015/2016 28% |
2016/2017 | 62| 66 2016/2017 55%
2017/2018 s B2 201772018 BE %

Reading Math A=62% or greater, B=54%-
2015/2016_| 10| 23] 61%, C=41-53%, D=32%-
2016/2017 G 74 40%, F=31% and below
201772018 64 87




Transformed by Literacy:
The turnaround at Brockton High

NO silver bullets

NO magic formula
NO special programs

Simple, NOT easy!!!

Successful
Practices
Network




We focused relentlessly on
LITERACY!Research is overwhelming

READING and WRITING are critical
to students’ success in and out of
school.

BUT...

We talk about it, but are NOT doing
this everywhere...




-
WHY???
"‘Because it is not my area of expertise.”
"‘Because | do not have time.”

"Because they should already know how
to read and write by the time they
reach my grade level.”

“Because | have to cover the curriculum.”
“Because it Is too hard.”

"‘Because it is not my job.”
Etc., etc., efc...




It is also important to remember:

Literacy is NOT trendy
Literacy is NOT an event

Literacy never gets “dated”
Literacy doesn’t cost a fortune
Literacy can be easily replicated

If we can do this, ANYONE can!
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High Expectations

in action!

It’s not enough to just
EXPECT MORE. High
expectations alone are
NOT ENOUGH! Student

also need to build skills!




The POWER of a
school wide
initiativel!l

S
Successful n a eS p |
SPN =i a0
N



Just my opinion...

for what it’s worth

Too often schools consist of
separate classrooms, everyone
with their own set of
expectations and standards.
When everyone focuses, it can
be powerful learning!




We moved from comments like:
“This is my classroom, my kingdom”

“I'm glad | don’t teach that subject”

‘MCAS doesn’t test my area so it doesn't
impact me”

To everyone pulling together when they
saw how literacy worked:

“We made a difference when we all worked
on writing. How can we help math now?”

“What are we going to do next, this is going to
work!”




Changing Culture through Literacy

*<* We used our data to chart our course.

** Set clear expectations about WHAT
we would teach the students to be
able to do: LITERACY

*** Taught everyone HOW to A~
teach these skills (WHAT?? F .y
ME teach reading??)

*** We valued their work.

Their instruction mattered!




Here’s another way to say it simply:

You want to improve your school?
Focus on the adults!




Our FOUR
transformation steps

-
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So, how did we do this?
Our turnaround: 4 Steps

Focused on Implemented

Literacy: with fidelit
Empowered a Literacy for All, d g
Team ar

no exceptions — aceordina to
all means all g

Monitored
like crazy!

And all of these
take leadership!




My focus for these today [@!}
Our turnaround: 4 Steps [

Implemented _
with fidelity and | Monitored

according to a like crazy!
plan

Steps 3 and 4 present the greatest
challenges!




EMPOWERING A LEADERSHIP TEAM ’&’

S

Restructuring Committee: our “think tank”
*Every department represented with a

miX of teachers and administrators
*Balance of nhew teachers and veterans,

new voices, and voices of exerlence
*Selection criteria: Trust, (1 Sl

Communication Skills,

Collaboration, Humor
*Go after people!!!

uuuuuuuuuu

Practices



We looked at the data
And, our first plan:

Let’s figure out the test...
The result of that:

The Great



Back to the drawing board
to find a better approach

We asked What skills do our
3 questions: students need to
be able to do to be
successful in their
classes?

What skillsdo
our students

need to be able What skills do our

to do to be

successful on students need to

the MCAS? be able to do to be
' . successful in their

lives beyond BHS?




From that discussion:
R

We noticed that students needed to be able to:

»read challenging passages, difficult nonfiction

»write —a LOT

»solve multistep problems, explain their
thinking

»speak professionally... they needed SKILLS!

THAT LED US TO LITERACY - First, we
defined it, then trained ourselves how to

teach these literacy skills to our students




2 FOCUS ON LITERACY FOR ALL
R

First, we defined literacy:

B .
SCRU I READING
Q J

PpC™/
N ,* 4 B WRITING

‘. e L 2

Then we said,
LITERACY FOR
ALL, every class!

Bl SPEAKING

Il REASONING




Brockton High Literacy Initiative

e ™ a

for content ( both literal and inferential ) ¢ to take notes
to apply prereading, during reading and post-reading strategies to all o to explain one’s thinking
reading assignments, including determining purpose and pre-learning o to argue a thesis and support one’s thinking
vocabulary o to compare and contrast
to research a topic e towrite an open response
:: E:: e;:::‘zt(']m;ﬂ;: et e to describe an experiment, report one’s findings, and report one’s conclusion
P ; gu e to generate a response to what one has read, viewed, or heard
to determine the main idea of a passage to convey one’s thinking in complete sentences
' ',

to understand a concept and construct meaning e e
(ot s expeiownes e to develop an expository essay with a formal structure

L

I ]

to convey one’s thinking in complete sentences to create, interpret and explain a table, chart or graph
to interplret a passage orally to compute, interpret and explain numbers

to read, break down, and solve a word problem

to interpret and present statistics that support an argument or hypothesis
to identify a pattern, explain a pattern, and/or make a prediction based on a
pattern

to detect the fallacy in an argument or a proof

to explain the logic of an argument or solution

to use analogies and/or evidence to support one’s thinking

to explain and/or interpret relationships of space and time

to debate an issue

to participate in class discussion or a public forum

to make an oral presentation to one’s class, one’s peers, one’s community
to present one’s portfolio

to respond to what one has read, viewed, or heard

to communicate in a manner that allows one to be both heard and
understood




So now what...

We had cool looking charts on
the walls... SO WHAT...

The KEY to our implementation
is HOW we trained teachers
to teach these Literacy skills
to our students.




IMPLEMENTED WITH FIDELITY

AND PLAN

Faculty Meetings

0. became
Ay Literacy Workshops
' KEY - Adult Learning
Teachers teaching

teachers =
GOOD stuff!




. 2
The key to our transformation

ADULT LEARNING AND SUPPORT

We modeled for _
the faculty the (|8
process that | &
they would
then teach to
the students.




.
After examining our data:

We noticed that our
students were not
handling the writing
questions at all. They
were leaving them ,,
blank, or barely puttlng
sentences together, or
writing off topic. So,
that led to...




Our first Literacy Workshop: N
Active Reading/Open Response Writing

What is it? Why start with
Students must that? Students

read a passage, B Easily crosses all demonstrate
and then write a disciplines, is writing skill and
response to a authentic, and is R ynderstand the

question about measurable. content
that passage.




- _________________________________________________
An emphasis on Non-Fiction Writing

Why start with that?

Students process in a much clearer way
when required to write.

For students: Writing clarifies their
thinking process.

For teachers: student writing gives rich
and complex diagnostic information




The Iintegration of reading
and writing strategies
helps students make the
leap from knowing to

understanding.

Harvard Graduate School of Education




N
The POWER of WRITING: More research...

< Writing about material read improves
students’ comprehension of it;

% Teaching students how to write
improves their reading
comprehension, reading
fluency, and word reading;

“* Increasing how much students write
enhances their reading
comprehension. Harvard Study 2011

Graham and Herbert




I've Iincluded the entire Active
Reading/Open Response
Writing Literacy Workshop. ['ll
walk you quickly through this,

however, If you were using this
with faculty, it would take
approximately 50 minutes
to complete.




Structure we used for our
Literacy Workshops

+OPENER related to what we will be doing

+WHAT we are presenting and WHY (data/
research if possible)

+MODEL the steps the teachers will teach
to the students

<+PRACTICE or DISCUSSION depending upon
the focus of the workshop

+NEXT STEPS
<+ CLOSER bringing everything together)



Let's experience a Literacy Workshop:

Active Reading/
Open Response Writing

Literacy Workshop




OUR AGENDA

1. Why are we doing this:
What the research says

. Active Reading Strategies

. Open Response Writing
Steps

. Using the Rubric

. The Implementation
Process/ Next Steps

o1 = Wi



Active Reading/

Open Response Writing

Why are we here?

» To provide students with sKkills that
will help them succeed in their
classes, in college, and in their lives
beyond school.

»To improve students’ performance
on state assessments.

>»AND MOST IMPORTANTLY -
because WRITING is THINKING!!!



Literacy Workshop: N
Active Reading/Open Response Writing

What is it? Why start with
Students must that? Students

read a passage, M Easily crosses all demonstrate
and then write a disciplines, is R \yriting skill and
response to a authentic, andis | nderstand the

question about measurable. content
that passage.

WRITING IS THINKING!!!




An emphasis on Non-Fiction Writing -
What the research says:
Why start with that?

Students process in a much clearer way
when required to write.

For students: Writing clarifies their
thinking process.

For teachers: student writing gives rich
and complex diagnostic information



The integration of reading
and writing strategies
helps students make the
leap from knowing to
understanding.

Harvard Graduate School of Education



The POWER of WRITING: More research...

< Writing about material read improves
students’ comprehension of it;

% Teaching students how to write
improves their reading
comprehension, reading fluency, and
word reading;

“* Increasing how much students write
enhances their reading
Compl‘EhenSIon. Harvard Study 2011 -Graham and Herbert
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“Teaching students to unlock the full meaning of
the texts they read is the single most powerful
outcome a teacher can foster.”

Doug Lemov, Teach Like a Champion

The first step in teaching the
students to write well is to teach
them how to actively read the text
and the question being asked so
they determine a PURPOSE for

reading.



Determining the

purpose for reading

Carefully reading and
analyzing the question
helps the student
determine the purpose for
reading.




Let’s go through this process together

Active Reading Steps:
1. Determine the purpose of the reading by ACTIVELY
READING the question, prompt, or directions. That means:
Circle key direction verbs.
(for example; discuss, contrast, explain)
Underline important information
(often there is irrelevant information)

2. In your own words, write what the question, prompt, or
directions ask you to do. To help you do that, flip the
question.

3. ACTIVELY READ the selections keeping in mind the
PURPOSE for reading — review your flipped question!

4. Develop your PLAN to answer the question, prompt or
directions using the graphic organizer.




Step 1: Determining the

purpose for reading by actively
reading the question.

Carefully reading and
analyzing the question
helps the student
determine the purpose for
reading.




Let’s go through the first step of
this process together

1. Actively read the question, prompt, or
directions:

Circle key direction verbs.

(for example; discuss, contrast,
explain)

Underline important information
(often there is irrelevant information)

Now let's do it. Here is the reading:



Fast food and fasrfond restouramiy did nod alwas exist, I fact, kamburgers had a bad repunaiion
wilen they were firn (xivodiuced (x fhe fane {8005 and earfy F900s,

The Pioneers

Fromn Chew an Tis
bw Eric Schlosser ard Charles Wilson

The story of fast food begims: in October 18R, near the small town of Seymoar, Wisconsin, A
fiendly and weigning fifteemyvear-old boy mamed Charlie Negreen was dnving bis family's ox cart
down 8 dirt road amul wide-open fields. Charlie was going to Quisgarmie County"s finst ammual fair,
where he wanted fo éam some extrn money selling meathalls. What happened next was the unikely
emgin af 2 delicaious sandwich that would one day change the warld

Ax Charlie sold meathalls at the fair, be noticed that csipmers had trouble eating them end strolling
ot the sarme fime. People were impatient. They wanted ta visit Mr. Jobn Bull’s popular beebives
(encased in glass), to soe the fanoy new barvesting machines, and % enjoy all the other thnlimg
nttractions at the fair. They didn't want to waste time eating meatballs. Charlie suddenly bag an idea: if
ke squasted the meathalls and pot them tetween two slices of bread, people could walk and eat. And
g0 Charhe invented the hamburger.

{ierman immigrants lived @ Charlie®s hometown of Hortooville, Wisconsm, and be later claimed that
the new sandwich was nzmed after the (rerman e of Hamburg, long f2moas for #s ground-beef
fimaks. Charlie costinasd scl'ir:; burgers at the Ohetagemie Coanty Fair imEl §95]. By then ke was 2o
old man who liked 1o sing thes chyme while flzpping hargens on the grill:

flamburgers, hamburgers, hamhurgers for!
Lmons (1 the middle, pickle ox fop

Maker your lipe go fipptiy fap.
Charlis had ot anly myented the hamburger bat also composed ane of the first advertising jingles for

A mmber of other cites—ancloding New Haver, Conpecboat; Akron, Ohzo; asd Hamburg, New
York-~now claim to be the trae hirthplaoe of Amenca's favorie sndwich. Buot the residents af
seymour, Wisconsin, will have none of that The sgns that welcome peaple inip Seymour let
everybody know they're entering the hame of the hamburger, And every Aungust the toan has a big
parade iz hozar of Hambarger Chare.

Killer Burpers

Deexcpite Charlie®s best efforts, bargers didn't become America's nationz] dish overnight. For a loog
tme after that 385 Outgamie County Fair, i:.:.FlI:'...'g:cr meat bad o bad reputation. Many people
nssamed that ground beef wes dirty. "I.L:-:lr-:hq bo ome historsan, during the sarly | 9s the hambarger
was comsidered “a food for the poar,” pollzted and rsate fo eat. Restagrants pererally didn't sell them
Burgers were served st lunch carts paiked cear fctones, 2t orcoses and comovals. It was widely
believed that ground beef was made from mfien old meat full of chemia! preservatves. “The
bamburger habit & just about as safe,” one food critic wamed, "as getiing meat outof 2 garbage can”

The Famburger's repulaton wasn't helped when murderers stanied using groand beefl w k2l people.
In: 1910, Alexander 1. Moody, 2 wealthy baker from Chicago, died after somebody put paison in his

burger. The police were never 2hlé to solve the case. One year later, a Chicago pie maier was poisoned
the same way. Similar murder stories appeared in mewspapers across the United Staies. Grownd beef
seered like the pecfect food in which to hide 2 deadly paisan.

The widespread fear of hamburgers cawsed 2 great deal of fnstration amang butchers. Thn:.' liked to
grind leftover pieves of beef mio hamburger medd. They Iiked selling every scrap of meat i the stare.
They didz"t want to waste any of it. Bt mast customers preferred to bay solid piaces of steak. That
wity you could see exactly ‘what vou were huying—and feel confident there was '.-:-ltm|: poIsDROUS (N

In 1925, when New. Yarkers were asked to name their favante meal, hembarger ranked nmeteenth:

(O the 180,000 people who vated for thetr Exvarites, st 2,912 vofed for hamburger. It beat out gefilts
fish {1,361 votes). But the barger lost beg to comed beef and cabbage (23,061 vates) 2nd rosst Jom of

pori(3, 411 votes). By o wide margin, mast New Yorkers even prefermed eating cow tomgue and spimach
(3,40 vaies].

Around this tme Walt Andersan set 0wl b defend the L'ﬂh*:gcr from its meay critics. A former
wnitor and shart=order cook, Walt loved burger and opened o small restourant in Wichie, Kansas,

devoted to weiling them. Walt gnlled the burgers r:ghl. in: front of his castomers, so they could see for
themselves that the meat and the eguipment were cien. The place was s successful that Walt found 2
buasiness partner and started opening more Ramburger mestaorants, budlt iz the shape of smell whie
medieval forts, Wait called them White Castles, a rame suggestmp that the place was solid and the
food was pure. White Castle resteorarts claimed that their ground beef was delivered twice o day, to
msure i.n:ﬁhl:.ess and FJ'|1F|:1.T"1:| an umusuz] experment & the Universty of Mineesatn. For fiirieen
weeks 2 medical student there consumed n-:-'h':ng but White Castle burgers and water. When the
sudent not ooly sarvived the expenoment hut 2lso seemed pretty kealthy, people stzried to view
Famburgers m a new fget. Now hamburgers seemed wholesame, nat deadly.

White Castle was popuiar amang workmgmen iz e East and the Midwes?, but it didn't atract many
women or children. [t didn®t tum hamburgers into America’s fxvonte sandwich or create the modem

fast-food busicess. A pair of ‘rothers in southern Califormz did all that, alosg with 2 fmveling
svesman wha foc years bad failed at just sbout everythmg be med.

“Tw Parmrn’” by Eric Shlowint imd Charde 'Wikios, Iram Chew o Thic Evrmthag Yoo Son T i Koo Albast Tl feod: Coyrighl
T by ke ik, Mpented by prim o af Haugs5en KM n Haivor® Publahing Comgaiy

Based on the excerpt, explain why it
took many years for hamburgers to
become popular in the United
States. Support your answer with
important and specific information
from the excerpt.




STEP 1: Determining the

purpose for reading by actively
reading the question.

Based on the excerpt, explain
why It took many years for
hamburgers to become popular
in the United States. Support
your answer with important and
specific information from the
excerpt.




CIRCLE key direction verbs;

UNDERLINE important information

Based on the excerpt, explain
why It took many years for
hamburgers to become popular
in the United States. Support
your answer with important and
specific information from the

excerpt.




Let’'s do STEP 2:

2. In your own words, write what the

guestion, prompt, or directions
asks you to do.

To help you do that, let's talk
about how to “flip the question”

or use the words of the question
INn your statement.




Now, let’ s flip the question

For example:

It took hamburgers many years to
become a popular food in the
United States for a number of
reasons such as :

and

NOTE: This is an important tool to help the students focus
their purpose for reading and begin their writing process




STEP 3: ACTIVELY read the text

ACTIVELY read the text making text
annotations (make notes in the margin,
underline, circle) that are focused on
responding to the question. Use the
graphic organizer to organize your
reading notes.

(Note: Focusing students on reading to

respond to the question allows students
to read without getting bogged down or
distracted by details that are irrelevant.)



Active Reading Steps:

Determine the purpose of the reading by ACTIVELY
READING the question, prompt, or directions.

That means:

Circle key direction verbs.
(for example; discuss, contrast, explain)
Underline important information
(often there is irrelevant information)

. In your own words, write what the question, prompt, or

directions ask you to do. To help you do that, flip the
question.

. ACTIVELY READ the selections keeping in mind the
PURPOSE for reading — review your flipped question!

Develop your PLAN to answer the question, prompt or
directions using the graphic organizer.




The student creates a map in order to organize

the response:

In this reading .....
filling in the blanks)

(look at the flipped question and restate by

/

Transition: One . . .
Topic

Supporting evidence
Explanation connecting
to thesis

Body Paragraph 1

Transition: The next .. ..
Topic

Supporting evidence
Explanation connecting
to thesis

Transition: The final . . .
Topic

Supporting Evidence
Explanation connecting
to thesis

To conclude... (connect to thesis)




Let's do it based on the article:




Next step: Writing the Response

To help your
students to write
a strong and fully
developed Open
Response, you
may want to use
a template we
have developed.

OPEN RESPONSE STRUCTURE

Write a THESIS STATEMENT that uses KEY
WORDS from the question.

VWrite a TRANSITION using KEY WORDS from
the THESIS STATEMENT to introduce your first
EXAMPLE, providing some detail, evidence, or information for
the reader about the example. Follow with an
EXPLANATION that uses KEY WORDS from the THESIS
to CONNECT it to the EXAMPLE .

Write a TRANSITION using KEY WORDS from
the THESIS STATEMENT to introduce your second
EXAMPLE, providing some detail, evidence, or information for
the reader about the example. Follow with an
EXPLANATION that uses KEY WORDS from the THESIS
and CONNECTS it to the EXAMPLE .

We will not do
this step today

Write a TRANSITION using KEY WORDS from
the THESIS STATEMENT to introduce your third
EXAMPLE, providing some detail, evidence, or information for
the reader about the example. Follow with an
EXPLANATION that uses KEY WORDS from the THESIS
and CONNECTS it to the EXAMPLE.

Write a CONCLUDING STATEMENT that
repeats the THESIS and KEY WORDS from the question.




ALL the OPEN RESPONSE WRITING STEPS

. ACTIVELY READ QUESTION BY CIRCLING AND
UNDERLINING KEY WORDS.

RESTATE QUESTION AS THESIS (FLIP THE
QUESTION LEAVING BLANKS).

. ACTIVELY READ PASSAGE.
MAP OUT YOUR ANSWER.

. WRITE YOUR RESPONSE CAREFULLY, USING
YOUR MAP AS A GUIDE.

. STRATEGICALLY REPEAT KEY WORDS FROM
THESIS IN YOUR BODY AND IN YOUR END
SENTENCE.

PARAGRAPH YOUR RESPONSE.
REREAD AND EDIT YOUR RESPONSE.




inal Step:

he Rubric

This rubric
provides the
students
with the
criteria
upon which
they will be
assessed.

WEITER'S NAME

OPEN BEESPONSE ASSESSMENT

CONTENT FORMI

s
Fesponse contains a clear thesis Pesponse contamns soplesticated and effective
and msightfially answers all parts use of transiions and stratesic repetition
of the question indicating complete control of the materzal
Eesponse provides relevant and Fesponse 15 logically and effectvely orgamzed
specific textual evidence. in its thesis, paragraphime. and sequencing of
Explanations of evidence are clear exanples.
and accurate, and demonstrate Fesponse contains clear senfence stnacture
supeeTior understanding of the with few or mo erTors.
matemial.

6 3 LEGIBILITY
Fesponse contains a clear thesis Fesponse contains adequate but simplistic use 1
and adequately answers all parts of transitions and strategic repetfion = Easy
of the question Pesponse 1s organized in 1fs thesis, to read
Eesponse provides relevant but paragraphmg. and sequencine of exanmples. 0
general textual evidence. Fesponse contains clear sentence stracture e  Diffcult
Explanations of evidence are with no distracting errors. bt re;d
mosthy clear and accurate, and
demonstrate good wnderstanding
of the material.

4 2
Eesponse contains a thesis bt Fesponse contains some mappropriabe use of
only partially answers the transitions amd strafesic repetition
question Response demonstrates lapses in the
Response provides a mix of orgamization of its thesis. paragraphing, and‘or
accurate and maccurate textual sequiencing of examples.
evidence. Fesponse confains lapses m sentence stmchure
Explanations of evidence are that interfere with the clarity of thowght.
vague anddor demomstrate limited
understanding of the materal.

2 1 ILENGTH
Eesponse contains a thesis bt Fesponse contains incorrect or madaquate use
only minimally answers the of transitions and strategic repetifion 1
question Fesponse reflects numimal organization of its =  Sufficient
Besponse provides insufficient thesis, paragraphing. and/or sequencing of
and/or largely inaccurate textual exanples. 0
evidence. Fesponse contains major eITors in sentence ;
Explanations of evidence are -':msll:t::xre_ ) ™ it
unclear and‘or demonstrate
mamimal tmderstanding of the
mmaterial.

0 0
Response 1s incorrect. Response contains no evidence of transiions
Fesponse contains imsufficient and stratesic repetifion
evidence to show imderstanding Fesponse reflects no organization
of the material Fesponse contains little to no evidence of
Besponse 1s off topic andfor senfence stracture.
contams rrelevant content.

Evaluated by: Self Peer Teacher (Circle Ome) SCORING
1314 = Advanced
Comments: 11-12 = Proficient

5-10 = Needs Improvement
ﬂ—? = Flu-lm. i g




Grading this lesson:

As discussed In the previous slide, the students’
essays should be graded using the rubric.

HOWEVER, it is important to make this lesson
count! Please use this as a test grade, and
include these criteria in determining the grade:

1. Student implementing the process,
particularly the evidence of active reading
both the prompt AND the articles.

2. Student completing the graphic organizers to
plan their essay.

3. Student writing the essay in class.



Suggestions for Follow Up Lessons

» Present the class two or three representative
student samples showing a high, middle, and
low level response (names omitted, of course).

» Use the rubric to have students score these
papers so that everyone sees and agrees upon
the criteria.

» After that, you could use the rubric to score the
papers yourself or you could pair the students
and have them score each others’ papers using
the rubric.

» Students can see what a good paper looks like
and do a self- assessment on ways that they
can improve their own papers.



Recap/Next Steps

» You will be receiving a calendar of implementation

» Select an appropriate reading passage that
supports the content that you are teaching that
day/week, challenges the students — it needs to be
rigorous!

» Develop a challenging question based on that
reading. Remember do NOT simply ask for a
summary — make them THINK!

« EXxplain to the students why you are doing this
lesson and why it will help them. WRITING
MATTERS! WRITING IS THINKING!

- Be very directive teaching the process. DO NOT
SKIP ANY STEPS!



From Talent is Overrated

by Geoff Colvin

“The factor that seems to explain the
most about great performance Is
something the researchers call
deliberate practice... Deliberate practice
IS hard. It hurts. But it works. More of it
equals better performance. Tons of it
equals great performance.”

THANK YOU!ll

YOU WILL MAKE A DIFFERENCE!



The script | used follows.
You could use this with your

faculty as Is, or use the
format and adapt It.




e —————
Active Reading/Open Response Writing Workshop

*Note: Directions appear in bold font. Script appears in italics.

" slid | Power Point Slide [ Script Time

| Welcome everyone to this training on the Active Reading and
Open Response Writing. Remind everyone that the key to our
W:m students’ success is the guality instruction of the faculty, and in

Litsracy Workshop this Literacy Workshop we will model a writing strategy that they min
will then model for their students.
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i-::r_.r:__ - e . g Motice that the first three steps in the process are about ACTIVE
P W s syl i ey e A, | HEADING. We're going to go through the steps that you will i
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Based on the excerpt, explain
why it taok many years for
hamburgers 1o Maocome popular
in tha United Statas. Support
your amnswser with important and
specific information Ffrom the
axXoerpt

Based o 1wy excasrpl, s gdalan
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Say, "Let's start with the first step -~ determining the purpose for
| reading.”

3. Then ask what they circled and underlined — BRIEFLY

iy
| Ask them to lock at the reading,. The Ploneears.
| Say to particlpants:
"We're going to go through the process just as you will model
this for your students.™ i
|
I
Say, "Here’s the reading, the prompt is at the bottom left.”
iy
l
|
| !__
“"Here's the prompt = | enlarged it 5o you can clearly see it.
Remember, first the students must determine the PURPFOSE for
| reading by analyzing the guestion or prompts. ©
i
| Let's do it
| 1. First, read the guestion/prompt aloud
2. Ask the participants to circle the direction verbs and underiine
important information I THE PROMPT. i
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Let's do STEP 2:

|/:.-:_In-l|.1;.l|- T -'.'-'II-'I_'ll;:_ -.-.-rll;| l.-.;l-l-a:-il-a

igpabes Hoe, pronnegd, oF dErons B
Rk e 1o oo,

Ts bsilp vl <o el lal's tslk

Say to participants: Step 2 is the transition from recding and
analyzing the guestion to beginning the writing process. As you
are teaching this to youwr students, it is important to model how
this is done. 50 wsing the reading we hawve provided, we wouwld

about Buoew 10 “Mip the guestion” L = f g THEN READ SLIDE rmikn
OF aiSd I werwelag o1 Bl SoieE b
i yoxir sialameand
17 Say to participants: \While we are skillful readers, and do this
almost instinctively, many of our students struggle with this step.
——— » | A pood strategy to teach to the students is “Flipping the
H book hamborgers many yoars 5o guestion” in which they use the wording of the gquestion/prompt
E‘::;:l::f}‘;f’_ﬁﬁ?ﬂﬂ:ﬂ to make their thesis statement, but they leave blanks to fill in the mein
reasons such s g details after they have read the sefection.
el
|
- read the toxt
v it {rvia b i b T A Read slide. Then give participants 5-10 minutes to actively
B R R R R e W read the text. ey
1% m | Say to participants, "Remember, there ore four steps to active
AT e e i = dlie reading. We have alreody completed numbers 1.2, and 3 having
e T actively read the gquestion, understanding whot the guestion s
ol o ey et x asking, and octively reading the passoge. 5o now, it is time to min
ey R BRI develop the plan to answer the gquestion, Step 4.
e | GIVE OUT THE BLANK GRAPHIC ORGANIZER
20 Say to participants: Good writing requires plonning. This
araphic Organizer provides you with o templote for planning
youwr essgy. You alreody howve the fop box ready to complete from
when we did Step 2. By flipping the question, you essentially i

hawve yvour thesis statement ready.
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Hand owt the blank graphic organizer template to the

participants. Give them approximately five minutes to fll in their
remplate.

plan el sansy
i Hlhislbel] smedeuny o oones =~ i T

matter!

____immin
Say to the participants, “This is the point thot stedents wowld be
given the gpproprigte time to thoughtfully write their open
respanse.  For the soke af time in this workshop, we will not howve
vou actually complete the writing process. Howewer, we would ____nmeimy
[ - fike to prowvide you with an Gpen Response Writing Structure thot
feneni | Pr— you can share with vour students to help them write strong and
| fully developed Open Responses.™
| Say to the participants, “Let’s toke o moment to review ALL the
. *’T;L;Ii.t;?,i*,:'.?ﬂ“.:.;" —— steps in the process. | hove token youw throwgh steps 1 through &
'; :ri'ff_':::i'ﬁj}:iﬁ i | in the some way that you can model the process for your
iy LA W students. Becouse we are ol capable writers, we felt there was i
= :Ei"__;‘;,';f,ﬁ :_',_'*;j,f'::,,_,.,ﬂ:ﬁ__._, ki | no need to take workshop time for you to write on essay.
& Hﬁ;f:%?::::::;”“"'w Howewver, this is an essential step for the students. Please have
S BEET A RO EOHT AN AR e them do this in class, NOT for homewoark so you con closely
maonitor their progress and their struggies.
| HAMD OUT THE RUBRIC and say to the participants, “We are
AT PR | providing you with o rubric that details the criteria upon which
Ttem rubns ' | the students should be gssessed. Plegse note that both content il
s | and form are part of the assessment criteria. Students showld be
;_":'ﬁ]f | provided with the rubric and an explanation of its use prior to
upsn which beginning the writing process. We are also providing yoou with a
i e | guidefine on how to introduce the rubric to your students.™
DISTRIBUTE THE APPROACH TO INTRODUCING THE RUBRIC TO
THE STUDENTS HANDOUT and review briefly. Remembeer,
| students should be given credit for ALL steps in the process.
' | Remind them that they should present this to the students NOT
e g kel o e s B g as something they are being required to do, but rather stress the
o iy Chmy i Ao ) e, o a important skills of active reading and writing. And because of
e et chieith g onaric ooyl s the importance of this, it should be given an important grade, for | __ min
; et g Bk ey e e example, counted as a test grade, or a project grade. 1t should
S efary o pinkng i grepsis repEsiirers o
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| Please follow the steps of the 'n'l.rrmng process with fidelity. The

intent of this is to provide our students with a clear consistent
process and provide them with deliberate practice on this skill.

After they finish the writing, here are some suggestions that you | __ min
might want to use with your students. THEN READ SLIDE
 So, where do we go from here? READ SLIDE
___min
READ SLIDE AND
Thank you, thank you!!!
min

Total Time = min



After the Literacy training...

1. Teachers select an article:
€ Rigorous, challenging
& Fits in the curriculum,
supports the content
being taught =
2. Teachers write the prompt
3. Teach the process with fidelity
as set in the calendar




Success by DESIGN, not by chance!
The Open Response calendar of implementation:

Nov 2 — 6 Social Science, Social Science Bilingual
Nov 20 — Dec 4 Wellness, JROTC
Dec 14 - 18 Science, Science Bilingual

Jan 11 - 15 Business, Tech, & Career Ed

Jan 25 - 29 Math, Math Bilingual

Feb 22 — 26 Foreign Lang, Special Education

Mar 7 — 11 English, ESL, Guidance

Mar 20 — 24 Family & Cons. Science, Project Grads
Apr5 -9 Music, Art



Critical Element!!!

We did NOT leave the implementation
to chance. Teachers were assigned
WHEN to do it. They selected the
topic (content/age appropriate) and
wrote the question. BUT, they were
assigned when to do it so students
received repeated practice of the

target sKkill.
e



Literacy Workshops improved instruction:

*Active Reading/Open
Response Writing

*Active Reading/Writing
Using Multiple Selections

*Asking Rigorous
Questions

*Graphing Across the
Curriculum

*Vocabulary Strategies

*Problem Solving
*No Opt Out/Everybody

*Classroom Culture:
Effective Entry
Routines

*Developing Speaking
Skills

*Providing Effective
Feedback

*Quick Writes/Graphic
Organizers

*Reading/Analyzing
Visuals




4 MONITORED LIKE CRAZY

What gets monitored
IS what gets done!

Monitoring the work of the
students (rubrics and
collection and review

of the work)

Monitoring the
Implementation by the
faculty (walkthroughs, evals)




Not Negative or Punitive

Too often just the word

‘monitoring” implies punitive
action. Monitoring was about
ensuring that the instruction

was consistent and rigorous.
ALL means ALL!




Monitor, Monitor

Assess what the students are
doing using a consistent
standard.

We ALL used the same rubric...

SIMPLE, NOT EASY!!!




WRITER’S NAME _ T
Evaluated by: Self ~ Peer
~ Comments

& eacher 2 Circle One)

T
DATE

/== )1

SCORING

13-14 = Advanced

CONTENT _
e

Response contains a clear thesis and
insightfully answers all parts of the
question.

Response provides relevant and
specific textual evidence.
Explanations of evidence are clear
and accurate, and demonstrate
superior understanding of the

Response contains sophisticated and effective
use of transitions and strategic repetition
e 9 U O e Rall .
yand effectively organized
para, hing, and sequencing of

Response contains

w» I NO EITOrS.
Noa

Response contains a clear thesis and
adequately answers all parts of the
question.

Response provides relevant but
general textual evidence.
Explanations of evidence are mostly
clear and accurate, and demonstrate

\/ . TSPOITSE contains clear sentence structure wi
Cn:o_d’igcting errors.

Response contains adequate but simplistic use
of transitions and strategic repetition.
Response is organized in its thesis,
paragraphing, and sequencing of examples.

LEGIBILITY

1

Easy
to read

0

Difficul
t
to read

good understanding of the material.

Response contains a thesis but only
partially answers the question.
Response provides a mix of
accurate and inaccurate textual
evidence.

Explanations of evidence are vague
and/or demonstrate limited
understanding of the material.

2

Response contains some inappropriate use of
transitions and strategic re
\-/ Response demonstratés lapsedin the

tition.

organization of its thesis, paragraphing, and/or

Cxamples-" MJ«—‘; Pq
Response contains lapses in sentence structufe
that interfere with the clarity of thought.

i

Response contains a thesis but only
minimally answers the question.
Response provides insufficient
and/or largely inaccurate textual
evidence.

Explanations of evidence are
unclear and/or demonstrate minimal
understanding of the material.

Response contains incorrect or inadequate use
of transitions and strategic repetition.
Response reflects minimal organization of its
thesis, paragraphing, and/or sequencing of
examples.

Response contains major errors in sentence
structure.

LENGTH

Sufficie
nt

Insuffic
ient

Response is incorrect.

Response contains insufficient
evidence to show understanding of
the material.

Response is off-topic and/or

contains irrelevant content.

Response contains no evidence of transitions
and strategic repetition.

Response reflects no organization.

Response contains little to no evidence of
sentence structure.

T N

A%

Total Score: _ \ 8

Successful
Practices
Network

SPN

11-12 = Pro

ficient

8-10 = Needs Improvement
0-7 = Failing

How do we

know the

students are

learning it?

* We used a
ommon rubric

* Compared and

discussed
student work




Monitor, Monitor

Monitor how the faculty
IS Implementing the
skill. We ALL used the
same Walk Through tool.

SIMPLE, NOT EASY!!!




Literacy Walkthrough Guide: ﬂﬁﬂ W m

Drate; Teacher: Class:

TO THE O85ERVER: PleEase remembes that the objective of this walktheough is to ofiserve aml
review the process we developed; this i NOT a teactier evaluation. Thank you!

More Support Met Expectation
What to look for: Needed

. The teacher explained the Importanee of the
provesy and why they were dolng Lhis.

. The teacher explained the writing process and
mideled i for the students

&, The teacher then provided students with a
challenging reading

. The prampl was rigorous
. Stipdents then warked through the swriting

process with the teachver providing support as
nesdpd,

ADDITIONAL QUESTIONS:

What was working well?

What do we need to provide more support for or revise?

Any other "What do you notice” observations?

Successful
Practices
Network

A Walkthrough
tool doesn’t
have to be
complicated or

complex.
What are you
looking for?




Focused collegial conversations
around examining student work

* Teachers implement during assigned
week 2-3 weeks allowed for grading

* Dept Heads reviewed student work for
process, consistency, rigor; one-on-one
discussions

* feachers meet to compare and discuss
student work, discussion groups set up
by administration




-
Focused collegial conversations
around examining student work:

°For these discussions, teachers
assigned to groups, sometimes pairs,
sometimes three or four, based upon
the classes they taught.

*They were asked to bring sampling of
papers including a few that exceeded
standard, met standard, and below
standard.




- __ __ _______ _______
Powerful follow up!

After a number of collegial

professional conversations, one

teacher observed and suggested:

“Sue, I've noticed that the quality of
my students’ writing often
depends on the question I've
asked. I think we need a Literacy
Workshop on asking effective
and rigorous questions.”




Consistency!!!

EVERYONE used the
writing process:

* Same steps b s
* Same graphic organizer [ *7*_ g
* Same rubric - Wik L

This provided students with deliberate
practice, and helped them develop

THINKING ROUTINES




There Are Always Critics.

The cookie-cutter comment

The students learn
THINKING ROUTINES'
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Buy In??7?....
If we waited for buy-in,
we’d still be waiting.

Here's what gets the buy-in:

Results!!!




Results = Buy-in

In ONE year, focusing only on
the writing:
 Cut our failure rate IN HALF
(from 44%to 23 %)
<+ Almost doubled the percentage
of students reaching proficiency
“ The next year, we did it again!!!




M8 The Achievement Gap Initiative

at Harvard University

How HIGH SCHOOLS BECOME EXEMPLARY

2009 CONFERENCE REPORT

TOWARD EXCELLENCE WITH EQUITY



o




Listen to our students!

Meet Nephie and Tatiana
and listen to what they
have to say about our
school wide Literacy

Initiative
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To access the videos:

To see the entire documentary done by
PBS on the show Need to Know, here’s
the link:
https://www.youtube.com/watch?v=zON

aQeAMFMc




EGE S recap ﬂ:e Process.

1.
2.
3.

EMPOWER A TEAM: Target the skill we want to teach
to all the students, but first teach it to the adults!
FOCUS ON LITERACY: Once the literacy skill has
been selected, team develops a step by step process.
IMPLEMENT WITH FIDELITY: This Literacy
Workshop is led by our own team, teaches everyone
the process, and next steps of HOW to implement are
shared. A calendar of implementation is developed so
the students get repeated practice of the skKill.

. MONITOR LIKE CRAZY: Monitor how the faculty

iImplements the process, using a common assessment
(rubric, for ex), and then a process for comparing and
discussing student work is established.




Can this be
REPLICATED?

You bet! Don’t reinvent
the wheel. Replicate the
process. Some examples:

Successful
Practices
Network




" Roles & Responsibilities for
Implementing Literacy Targets

Birdville
X

DISTRICT

Determine literacy targets

Develop adult learning for leaders and teachers
Develop adult learning for leaders to turn
around to teachers (TOT)

Schedule adult learning for leaders and teachers
Conduct adult learning for leaders and teachers
Support adult learning for leaders and teachers
Monitor leaders’ implementation of literacy
targets at the campus level

Use data from monitoring to provide feedback
and support to campuses

Commit to literacy targets and learning provided by
District

Prepare to lead adult learning for teachers utilizing
campus LOL team

Schedule adult learning for teachers

Conduct adult learning for teachers

Support adult learning for teachers

Collaborate with academic coaches and deans to provide
targeted coaching and a system of feedback for teachers
Monitor teachers’ implementation of both district and
campus-led adult learning in their classroom instruction
Use data from monitoring to provide feedback and
support to teachers

TEN of 21 schools in the district made

DOUBLE DIGIT gains on STAAR
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Comparison of Preliminary West Virginia
General Summative Assessment Results
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£ JACKSON COUNTY SCHOONSN-.

I sghting the Way to Excellence in Education | B

So what made the difference? |

BEST PRACTICE: Literacy Initiative
<+ Non-negotiables:
1. All means All
2. One graphic organizer
3. Consistency across all
grades and content
% Literacy Teams at Each School
*** Monitor, Monitor, Monitor




Lebanon TN: Small, rural district
** Adapted our process and implemented a

K-12 Writing Program

*** Teacher leadership teams determined the
process, developed the Literacy
Workshops

*¢* ALL teachers trained

*** Process implemented in all classrooms
according to a calendar so that students
received repeated, deliberate practice

*** AND monitored, monitored, monitored!



Creating a Culture of Literacy
and Making It Stick

We know what i1t takes!

The 4 C’s

s
SPN &= naesp
/\\\__//



CREATING A CULTURE: Remember

the 4 C’s to MAKE IT STICK

1. Clear Course of
Action
With your leadership team, find

your FOCUS and develop an
attack plan. Suggestion:
Begin with WRITING!!!




You CAN’T do all this!

Educator
evaluations

Parent

T
Outreach _

School
Safety

ELL
Strategies

Professional
Learning

Setting Character

SMART Counts
goals

Curriculum Faculty
Mapping Attendance

Successful
Practices
Network



CREATING A CULTURE: Remember

the 4 C’s to MAKE IT STICK

2. Communicate the
Importance!

Tell everyone WHY you are doing this;

skills needed for college and
career, NOT just about a test!
“*WHAT we are doing?

“*WHY we are doing this?




Be TENACIOUS, RELENTLESS
Drive everyone crazy!

They should know what you're
going to say before you say it

It | went into the cafeteria
and asked your students
what was important to your
principal, or your teachers,
what would the kids say?




Communicating the focus to ALL -
To the FACULTY:

Be clear about Talk about it

WHAT, HOW, constantly —
and WHY so daily, in class
important visits, on
announcements

Send out
Use data to messages,

]UStify the tweets,

focus emails,
newsletters




Communicating the focus to ALL -
To the STUDENTS:

.

o J U o o A010

remember it and use it for
the rest of your life.”
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Communicating the focus to ALL -
To the PARENTS:

Be clear about
WHAT, HOW,
and WHY so

important

Make it a
centerpiece of
your parent
Open Houses

Give them

Use data to strategies to
use at home

justify the (literacy

focus questions they
can ask)




CREATING A CULTURE: Remember

the 4 C’s to MAKE IT STICK

3. Consistency in the

process!

» Implement effective professional
development to promote adult learning

» SUPPORT those who need more

» We ALL do it this way!!l All means ALL,

do not exempt anyone!




Many of our students were not
on board either...at first.

But they sure came around
Meet Fabieny = e
b /Aff. ) w;

and listen to A

e o A f 5 e

her opinion of SIEINEE
the Literacy W/

Initiative.

Successful
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CREATING A CULTURE: Remember

the 4 C’s to MAKE IT STICK

4. Celebrate the success!

(the fun part)

» Be very public about celebrating any
Improvement
» Thank everyone for their work

bringing about success!
If we don’t get the message out, no one will!




Get the good news out:

If we don’t share &

the good news, *z
no one will!!!
Marketing!!!

L




HERE’S WHAT IT TAKES:

* Empower A Team!
* Focus on Literacy
* Implement with Fidelity
* Monitor Like Crazy
And all that
TAKES LEADERSHIP!!!

Simple...NOT easy...




FINAL THOUGHT:

Making change takes
tenacity, NOT brilliance!!!

If we can do it anyone can! In
1999 Brockton High was called a
“cesspool” in the local media.
Now Brockton High is referred to
as “The Jewel of the City.”




Successful
Practices

s I N Network

1585 Route 146
Rexford, New York
12148
Office: 518.723.2051
Cell: 518.369.2930
dlight@spnetwork.org

Sue Szachowicz
Senior Fellow, SPN

Former Principal,
Brockton High

sueszach@aol.com




