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Today’s Agenda

• A simple view of reading

• Systems and evidence-based practices

• Utilizing implementation data for continuous improvement

• The Lead for Literacy Center Overview

• The Lead for Literacy Center Framework and Website Resources

• Standards, Priorities and Goals

• Administration, Organization, and Communication

• Assessments

• Instruction and Intervention (Tiers I, II and III)

• Professional Development and Job-embedded Collaborative Learning



What do you think are the most 
important considerations or needs 
that will lead to higher student 
reading outcomes?

Use the Zoom “Chat” feature to enter your response.



What do our students need to be 
good readers?



2017 National Assessment of Education 
Progress (NAEP) Reading

• 35% 4th graders scored at, or above, “proficient” level

• 12% of 4th graders with disabilities scored at or above proficient 
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The Simple View of Reading

X

(Gough and Tunrer,1986)

Decoding
Ability to transform print into 

spoken language

(read accurately and fluently)

Language 

Comprehension
Ability to understand text and 

spoken language

Reading 

Comprehension=



Illustration of Simple 
View Of Reading



Building Blocks of Literacy
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Concepts of print

Letter recognition

Phonological awareness

Phonemic awareness

Phonics

Fluency

Comprehension

vocabulary

National 

Early 

Literacy 

Panel 

Report

National 

Reading 

Panel 

Report



Receptive Skills Expressive Skills

Understanding Using

Decoding Encoding

Listening and reading Speaking and writing

Recognizing Production

Receptive versus Expressive Language Skills



What systems and evidence-based 
practices need to be in place to 
support higher reading outcomes?



Elements of an Effective Multi-Tiered System of Support in Reading

Standards, Priorities and Goals

Assessments

WHAT?

Data 

Sources

HOW?

Data 

Systems

Instruction and Intervention

Tier I Tier 2 Tier 3

Administration, Organization and Communication



Provides a structure of support for All students including students with disabilities!
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Students With 

Disabilities 

Receive services 

at all levels, 

depending on need

Tier 1: Universal 

Level 

of Prevention

Tier 3: Intensive 

Level 

of Prevention

Tier 2: Targeted 

Level 

of Prevention

3% to 5% of 

students

80% of 

students

15% of students



Explicit and Systematic Instruction

Components of Explicit Instruction Components of Systematic Instruction

• Teacher explanation (Learning Target)

• Teacher model

• Practice opportunities for all

• Use of signal

• Judicious review

• Appropriate pacing

• Immediate corrective feedback

• Checks for understanding

• Break activities into small steps

• Steps are sequential 

• Steps progress from simple  more 

complex

• Students have prior knowledge and 

prerequisite skills required for new skill

(The Meadows Center for Preventing Educational Risk, 2010)



What Works Clearinghouse (WWC)

https://ies.ed.gov/ncee/wwc/

https://ies.ed.gov/ncee/wwc/


What Works Clearinghouse™ (WWC)
Who?

• An initiative of the Institute of Education Sciences (IES) at the U.S. Department of Education

What?

• Evaluate and summarize existing research on educational topics into accessible products

o provide impartial summaries

o use rigorous and transparent design standards to assess evidence and only summarize high 

quality studies

Why?

• Provide educators with the information to make research-based decisions

ALL WWC RESOURCES AND PRODUCTS ARE FREE



WWC Products

Intervention reports 

summarize all the 

rigorous evidence on a 

specific intervention to 

support evidence-based

decision making. 

Practice guides

help educators address 

classroom challenges by 

offering concrete 

suggestions and 

summarizing the evidence 

associated with the 

suggested practices. 

Single study reviews

assess the quality and 

summarize the research 

of a single study that is 

of interest to the 

education community.

Quick reviews 

are the WWC’s initial 

and immediate 

assessment of a single 

publication that is 

receiving media 

attention.

http://ies.ed.gov/ncee/wwc/Publications_Reviews.aspx?f=All%20Publication%20and%20Review%20Types,1;
http://ies.ed.gov/ncee/wwc/Publications_Reviews.aspx?f=All%20Publication%20and%20Review%20Types,3;
http://ies.ed.gov/ncee/wwc/Publications_Reviews.aspx?f=All%20Publication%20and%20Review%20Types,16;
http://ies.ed.gov/ncee/wwc/Publications_Reviews.aspx?f=All%20Publication%20and%20Review%20Types,2;


IES Practice Guides

• Practice guides are—

o Geared toward helping educators and 

administrators address challenges in 

classrooms and schools

o Focused on a specific topic

o Guided by an expert panel

o Based on rigorous evidence

o Composed of evidence-based instructional 

recommendations

• The WWC has produced 21 practice 

guides.



Practice Guides on Literacy Instruction

• The WWC has released 7 practice guides on literacy. 

• For younger learners:
• Reading comprehension

• Foundational skills

• Elementary writing skills

• For older learners:
• Adolescent literacy

• Secondary writing

• For special populations:
• Response to intervention

• Instruction for English learners

• Available at: http://ies.ed.gov/ncee/wwc/publications/practiceguides

http://ies.ed.gov/ncee/wwc/publications/practiceguides/


Resource: IES Practice Guide Recommendations

(Foorman et al., 2016)



Utilizing Implementation Data for 
Continuous Improvement



Create a Culture of Continuous Improvement 

“The last piece of advice I would give to an 
administrator would be to never be satisfied 
with your school or district’s current level of 
performance. There is always room for 
improvement! An effective administrator 
continuously works with staff to reflect on the 
successful implementation of MTSS and how to 
make the system even more efficient and 
effective for students.”

~Paul Elery Principal Harvard Elementary School / Franklin Pierce 
School District

2
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Implementation Data Can Support the School 
in Examining

• School RTI and MTSS processes

• Classroom literacy instruction

• Literacy intervention

• Intensification of literacy intervention

• Assessment systems

• Engagement with professional development
• Coaching

• Workshops and institutes

• Family engagement

IRIS Center, 2013



Example Tools for Walkthroughs and Look Fors of 
Literacy Practices

• Florida Center for Reading Research Walkthroughs

• http://www.fcrr.org/for-educators/principal_checklists.asp

• RESET Rubrics

• https://www.boisestate.edu/education-reset/rubrics/

http://www.fcrr.org/for-educators/principal_checklists.asp
https://www.boisestate.edu/education-reset/rubrics/


How can the Lead for Literacy 
Center support leadership?
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Lead for Literacy Center Purpose

To provide technical assistance (TA) for school leaders on instructional 
content and leadership skills to improve teacher implementation of 

evidence-based literacy practices and literacy skills of students with, or 

at risk for, literacy-related disabilities.



Who does the L4L Center target?
• LEAs and school leaders who support teachers in implementing 

evidence-based literacy practices 

Teachers who work with these students to improve their capacity 
to implement with fidelity evidence-based literacy practices

Students who are at risk of not attaining full literacy skills due 
to a literacy-related disability

• Regional TA centers as levers of change and sustained implementation



What does the L4L Center focus on?

Building capacity for leaders to recognize evidence-based literacy 
practices and to facilitate implementation through identifying and 

supporting instruction and intervention programming and professional 
development, including coaching.



What are L4L Center activities?

• Universal TA
• Website, tools, documents, instructional modules, webinars

• Literacy Leadership Implementation Guide to Improve Literacy for Students with 
Disabilities

• Targeted TA
• Targeted training institutes for LEAs

• Region- or state-based (up to 8, in cohorts)

• Intensive TA
• Onsite coaching to school-building leaders in select LEAs (Years 3-5)

Today



What is the Lead for Literacy 
Center Framework?



Elements of the Lead for Literacy Framework



Diversify Leadership Roles

Engaging others as leaders in the work:

• Generates buy-in

• Improves the likelihood of 
sustainability

• Helps to address turnover so the work 
is not dependent on one person

3

5

“Everyone is a 

leader, Everyone is a 

learner”

-Leading by Convening



School-based Teams

Implementation 

(MTSS-R) Team

Data Team

Professional 

Learning 

Communities

Instructional Decision Making and 

Intervention Planning

Systems-level implementation

Instruction and Intervention Implementation



Leadership Facilitates and Coordinates Implementation

Implementation 

(MTSS-R) Team

Data Team

Professional 

Learning 

Communities

Instructional Decision Making and 

Intervention Planning

Systems-level implementation

Instruction and Intervention Implementation



Lead for Literacy 
Website

https://leadforliteracy.org/

https://leadforliteracy.org/


Standards, Priorities, and Goals Objective

Participants will identify and discuss the standards, priorities, and goals 
that ground schoolwide reading and MTSS-R implementation.

Topics will include—

Standards
Prioritizing 

Standards and 
Initiatives

Student Goals

Communicating 
Guiding Principles 
with Families and 

Stakeholders

Action Planning



Standards, Priorities, and Goals

What reading outcomes do we want for our students in 

our state, district, and schools?

• Identifying Standards

• Prioritizing Standards and Initiatives

• Determining Student Outcome Goals

• Action Planning

• Communicating Guiding Principles with Families and 

Stakeholders

“Standards, 

prioritization, and 

goals set your 

schoolwide focus and 

purpose for reading 

instruction.”



Investigate the L4L 
Resource Repository:

https://leadforliteracy.org/

Click on “Resource Repository”

https://leadforliteracy.org/


By Framework Element:
Under + By Framework Element:

Click on:

 Standards, Priorities and Goals

Under + By Resource Type:

Click on:

 Document

Select the Resource Link: “Standards-Relevant 
Instruction & MTSS: Literacy Examples”

Pick one of the Literacy Examples to explore more!

Type in the Zoom “Chat” Feature the Literacy Example 
you explored!

✓

✓



Administration, Organization, and 
Communication Objective

Participants will identify and discuss strong instructional leadership 
methods to maintain a focus on high-quality reading instruction.

Topics will include—

Reading 
Knowledge Base

Reading Systems 
Implementation

School 
Implementation 

Teams

Coherent 
Master Schedule

High-Quality 
Staff and 

Resources

Leadership 
Presence

Family 
Communication 
and Engagement



Assessments

Identify and discuss the how assessments and assessment systems 
inform your schoolwide reading and MTSS-R implementation

Topics include—

Types of 
Assessments 

and Data

Screening for 
Reading

Monitoring 
Reading 
Progress

Databased 
Decision Making

Using 
Implementation 

Data



What: Types of Assessments

45

Type When? Why?

Diagnostic Before Identify skill strengths and 

weakness

Formative During Assessment for learning

Summative After Assessment of learning

(Center on RTI, 2012)



Considerations When Selecting an 
Assessment

(National Center on RTI, 2012)

SKILLS COST ADMINISTRATION DATA 

MANAGEMENT

TECHNICAL RIGOR



Dimensions of Technical Rigor

47(National Center on RTI, 2012)

RELIABILITY VALIDITY CLASSIFICATION 

ACCURACY OR 

SENSITIVITY

ALTERNATE FORMS



Choosing Psychometrically Valid Instruments: 
NCII Tools Charts

1. Gather a team

2. Determine your needs

3. Determine your priorities

4. Familiarize yourself with 
the content and language 
of the chart

5. Review the data

6. Ask for more information

(NCII, 2017)



Learning More About a Screening or Progress 
Monitoring Tool from the Tools Charts

(National Center on RTI, 2012)



What: Screening

(National Center on RTI, 2012)



Key Features of Screening

Includes all students Depends on brief tools that 
are valid and reliable 

Assesses educationally 
relevant outcomes and 

shows strong classification 
accuracy  

Occurs at least three times 
each year (fall, winter, 

spring) 

Used to identify students at-
risk for poor learning 

outcomes



What: Types of Reading Screeners

5

2

Measures
Recommended 

Grades

• Letter Naming Fluency (LNF)

• Letter Sound Fluency (LSF)

• Phoneme Segmentation Fluency (PSF)

K

• Nonsense Word Fluency (NWF) Late K–1

• Word Identification Fluency (WIF) 1

• Passage Reading Fluency (PRF), also called 

Oral Reading Fluency (ORF)

Late 1–4

• Maze or Maze Fluency 4+

(National Center on RTI, 2012)



What: Progress Monitoring (PM)

(National Center on RTI, 2012)



Why Progress Monitor



Data-Based Decision Making

• Analyze data at all levels of MTSS-Reading implementation 
(e.g., state, district, school, grade level) and all levels of 
prevention. 

• Establish routines and procedures for making decisions.

• Set explicit decision rules for assessing student progress.

• Use data to compare and contrast  the adequacy of the 
core curriculum and the effectiveness of different 
instructional and behavioral strategies.

(National Center on RTI, 2012)



Instruction and Intervention Objectives

Participants will identify and discuss evidence-based instructional 
practices for teaching reading to a full range of learners across and 
within tiers of a multi-tiered system of support.

Instructional    
Time

Instructional 
Quality

Instructional 
Adjustments

Tier I  (Core) 
Instruction

Tier II 
(Intervention) 

Instruction

Tier III (Intensified 
Intervention) 

Instruction



Instruction and Intervention: Time

• Adequate time and resources must be allotted for reading instruction.

• Does the master schedule allow adequate time/resources for all tiers?

• Is reading a school-wide priority in my building? 

Reading Instruction
All Tiers

Time
Prioritized and 
uninterrupted

Tier 1
90+ minutes

Tier 2
30+ additional minutes

Tier 3
45-120 minutes

Staffing
Whole and small group

Materials
Programs/Components



Instructional Plan: Differentiation

Tier I (Core) Instruction 
(all students)

Foundational Reading Skills

(Phonemic Awareness, Phonics, 

Fluency, Vocabulary, Comprehension)

Tier III (Intensifying 

Intervention) Instruction 
(students who show minimal progress 

after Tier II instruction )

Intensive, systematic instruction 

focused on 

Foundational Reading Skills, Integrated 

cognitive processing and mastery 

monitoring

Tier II (Intervention) 

Instruction
(students who demonstrate risk)

Intensive, systematic instruction 

focused on 

Foundational Reading Skills

Tier I Differentiated Small Group Instruction 
(instructional content based on student formative data)

Advanced
Grade

Level

Some

Risk

High

Risk



Instruction and Intervention

Tier 1

• Time: 90+ minutes daily

• Grouping: ALL students

• Instructor: General Education Teacher

• Evidence-based reading: Research-based 

comprehension/core program

• Evidence-based practices: explicit and systematic;

differentiated; academic language

• Assessment: Benchmark 3 times a year

Tier 3 

Tier 2

Tier 1



Instruction and Intervention
Tier 2

• Time: 30+ minutes, 3-5 days a week (in addition to 90+ of Tier 1)

• Grouping: 3-8 students; based on data

• Duration: Less than 20 weeks; 3-5 times a week

• Instructor: General Education Teacher, Intervention Specialist

• Evidence-based reading: intensive, systematic instruction; 

up to 3 foundational skills 

• Evidence-based practices: ”I do, we do together, you do alone”;

high level of teacher-student interaction

• Instructional focus: Core/supplemental program with 

pre-teaching and/or reteaching

• Opportunities to respond: 6-8 student responses/minute; high success rate

• Assessment: Biweekly or monthly progress monitoring

Tier 3 

Tier 2

Tier 1



Instruction and Intervention
Tier 3

• Time: 45-120 minutes daily (in addition to 90+ of Tier 1; replaces or adds to Tier 2)

• Grouping: 1-3 students; based on data

• Duration: 20+ weeks; daily

• Instructor: General Education Teacher, Intervention Specialist,

Content Specialist, Special Education Teacher

• Evidence-based reading: intensive, systematic instruction; 

up to 3 foundational skills 

• Evidence-based practices: More intensive practice in “we do together”, 

supports cognitive processing 

• Instructional focus: Strategically structured, remediation intervention programs

• Opportunities to respond: 8-12 student responses/minute; high success rate

• Assessment: Twice a week or weekly progress monitoring; 

daily and weekly mastery data

Tier 3

Tier 2

Tier 1



National Center on Improving Literacy – Intensification Framework

Reading Content

Content Examples of Intensification

Phonemic Awareness Explicitly teach “deeper levels” of phonological awareness -especially how to 

manipulate sounds word and phoneme levels.

Alphabetic Understanding Use spelling (orthographic mapping) to teach reading. Incorporate writing into 

decoding-related instruction.

Accuracy and Fluency Use connected text and technical applications to practice.

Vocabulary Promote generation processing by prompting students to use target vocabulary 

words in spoken and written language.

Comprehension

(Knowledge Building)

Explicitly teach sentence comprehension through the use of questioning strategies 

aligned with text structure.

Use text structure as a framework for retelling.

https://improvingliteracy.org/

https://improvingliteracy.org/


Cognitive Processing – Self-Regulation

Content Examples of Intensification

Working Memory

(Self-Monitoring)

• Integrate writing for the purpose of notetaking. 

• Incorporating self-monitoring/self-evaluation checklists.

• Use models and demonstrations.

• Check understanding frequently.

Inhibitory Control and Attentional 

Flexibility (Focusing)

• Incorporate procedural checklists and prompt sheets.

• Model “think aloud” strategies.

Cognitive Processing - Attribution

Content Examples of Intensification

Self-Efficacy • Incorporate reward charts to support growth-based self-talk. 

• Include goal setting and graphing (to visualize growth/goals).

National Center on Improving Literacy – Intensification Framework

https://improvingliteracy.org/

https://improvingliteracy.org/


Considerations for Subgroups

Students with Dyslexia

• Give step-by-step instructions 

(oral and written)

• Repeat directions and check for 

understanding

• Stick to consistent daily routines

• Provide notes/graphic organizers 

for lessons

• Review skills daily

• Pre-teach new and important 

concepts

• Use small group teaching

Students with Autism

• Provide models to show desired 

behavior

• Include prompts (verbal, gestural, 

or physical assistance) in 

instruction

• Provide positive reinforcement 

after learner engages in desired 

behavior

• Design peer mediated instruction 

and intervention to help students 

acquire new behavior/skills

English Language Learners

• Use a direct and interactive 

teaching approach

• Provide explicit vocabulary 

instruction

• Integrate academic English into 

Tier I (Core) instruction starting in 

earliest grades

• Provide intensive small-group 

interventions

• Design instruction that allows for 

structured peer interaction

(Morin, 2014 ; Wong et. al., 2012 ; Gersten et al., 2007)



Professional Development and Job-embedded 
Collaborative Learning Objectives

Participants will focus on leadership actions that support professional 
development activities that are adequate, ongoing, and available to 
support reading assessment and instruction.

Topics will include the following:

High-Quality 
Professional 

Development
Job-embedded PD Coaching

Professional 
Learning 

Collaboration

Well-Articulated 
Professional 

Development Plan



Reasons and outcomes for PD

Joyce and Showers (1982)

Increased Awareness 

• recognize the importance and 

relevance of new information.

Conceptual Understanding 

• gain understanding about new

concepts and how they relate to 

teaching and learning.

Application & Problem Solving in the 

Classroom

• able to take what they have learned 

and apply those new skills to real 

life situations in their school or 

classrooms.

Skill Attainment

• understand and can effectively use 

or implement a particular task or 

strategy.



Types of Professional Development

Professional 

Learning 

Communities 

Coaching

Workshops



leadforliteracy.org Facebook: @leadforliteracy     Twitter: @leadforliteracy

The research reported here is funded by awards to the Lead for Literacy Center from the Office of Elementary and 

Secondary Education, in partnership with the Office of Special Education Programs (Award #: H326L18002). The opinions 

expressed are those of the authors and do not represent views of OESE, OSEP, or the U.S. Department of Education. 

Copyright © 2019 Lead for Literacy.

Carol Dissen

cdissen@uoregon.edu

Thank you!

https://leadforliteracy.org/

Lauren Artzi

lartzi@air.org

http://leadforliteracy.org/
https://leadforliteracy.org/

	NAESP and Lead for Literacy Center’s �Virtual Summit
	Acknowledgements
	Institutional Collaboration
	Presenter
	Presenter
	Today’s Agenda
	What do you think are the most important considerations or needs that will lead to higher student reading outcomes?
	What do our students need to be good readers?
	2017 National Assessment of Education Progress (NAEP) Reading
	The Simple View of Reading
	Illustration of Simple View Of Reading
	Building Blocks of Literacy
	Receptive versus Expressive Language Skills
	What systems and evidence-based practices need to be in place to support higher reading outcomes?
	Elements of an Effective Multi-Tiered System of Support in Reading
	Provides a structure of support for All students including students with disabilities!
	Explicit and Systematic Instruction
	What Works Clearinghouse (WWC)
	What Works Clearinghouse™ (WWC)
	WWC Products
	IES Practice Guides
	Practice Guides on Literacy Instruction
	Resource: IES Practice Guide Recommendations
	Utilizing Implementation Data for Continuous Improvement
	Create a Culture of Continuous Improvement 
	Implementation Data Can Support the School in Examining
	Example Tools for Walkthroughs and Look Fors of Literacy Practices
	How can the Lead for Literacy Center support leadership?�
	Lead for Literacy Center Purpose
	Who does the L4L Center target?
	What does the L4L Center focus on?
	What are L4L Center activities?
	What is the Lead for Literacy Center Framework?
	Slide Number 34
	Diversify Leadership Roles
	School-based Teams
	Leadership Facilitates and Coordinates Implementation
	Lead for Literacy Website
	Standards, Priorities, and Goals Objective
	Standards, Priorities, and Goals
	Investigate the L4L Resource Repository:
	By Framework Element:
	Administration, Organization, and Communication Objective
	Assessments
	What: Types of Assessments
	Considerations When Selecting an Assessment
	Dimensions of Technical Rigor
	Choosing Psychometrically Valid Instruments: NCII Tools Charts
	Learning More About a Screening or Progress Monitoring Tool from the Tools Charts
	What: Screening
	Key Features of Screening
	What: Types of Reading Screeners
	What: Progress Monitoring (PM)
	Why Progress Monitor
	Data-Based Decision Making
	Instruction and Intervention Objectives
	Instruction and Intervention: Time
	Instructional Plan: Differentiation
	Instruction and Intervention
	Instruction and Intervention
	Instruction and Intervention
	National Center on Improving Literacy – Intensification Framework
	National Center on Improving Literacy – Intensification Framework
	Considerations for Subgroups
	Professional Development and Job-embedded Collaborative Learning Objectives
	Reasons and outcomes for PD
	Types of Professional Development�
	Thank you!

