
� 98 percent worried that their food would 
run out before they got money to buy more.

� 97 percent reported that the food they 
bought just did not last, and they did not 
have money to get more.

� 95 percent said they could not afford to eat 
balanced meals.

� 97 percent reported that an adult had cut 
the size of meals or skipped meals because 
there was not enough money for food.

� 88 percent reported that this had occurred 
in three or more months.

� 95 percent of respondents reported that 
they had eaten less than they felt they should
because there was not enough money for food.

� 68 percent of respondents reported that they 
had been hungry but did not eat because 
they could not afford enough food.

With these factors in mind, and the increas-
ing numbers of students arriving at school
with scarce cognitive and physical resources, 
it becomes the educational institution’s 
responsibility to teach with both IQ and EQ
in mind. How do educators balance the idea 
of developing both a child’s emotional and
intelligence bank, and what deposits need to 

achievement? How do educators assess where 
students are emotionally in order to better
target specific needs? Lastly, how do educators 
collaborate with experts to ensure they are
growing their own skills, along with those of 
their students?

Step 1: Assess SEL
Before educators introduce processes to grow 
students’ EQ, students’ social-emotional 
learning (SEL) must first be assessed. There 
are several commercially available SEL assess-
ment tools, including Tessera, Panorama, 
and Apperson’s Devereux Student Strengths 
Assessment (DESSA). In Buncombe County 
Schools, we use DESSA. 

DESSA is a standardized, strength-based 
measure of the social-emotional competencies 
of children in kindergarten through eighth 
grade. This assessment tool is anchored in 
the resilience theory. It is characterized by 
progress-monitoring applications, and it is 
CASEL-aligned, multilingual, and personalized.
Data is collected in a secure and safe manner. 

DESSA pre-assessments of students are com-
pleted in the fall of the school year by trained 
staff, usually a school counselor. The data 

Competency Characteristics of Competency

Self-awareness Tunes in to feelings of self and others, responds appropriately to different situations

Self-management Pays attention to own behavior, completes tasks, engages in interactions with appropriate behavior

Social awareness Possesses awareness of individual differences and similarities, includes others, encourages 
problem-solving

Relationship skills Uses appropriate greetings, initiates activities with peers, demonstrates willingness to join activities 
with peers, uses appropriate assertiveness, demonstrates ability to begin and end a conversation, able 
to resolve conflict and accept conflict resolution, uses negotiation and compromise, understands body 
language, demonstrates awareness of personal space, participates in group situations appropriately

Goal-oriented behavior Focuses on learning and mastering new tasks

Personal responsibility Focuses on what one can control directly, including one’s own thoughts, words, and actions, and 
controlling one’s responses in the face of factors outside one’s own control

Decision-making Identifies when a decision needs to be made, thinks of possible options, evaluates the options, and 
chooses strategies for making the decision and reviewing how it works

Optimistic thinking Uses positive self-talk, thinks through options, looks for the lesson, sets realistic goals, and reframes 
situations in a positive manner
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