


Community Leadership

In addition to leading schools, principals will increasingly play a visible role in the community. The growing recognition of the
importance of schools in community development and well-being will mean that principals will be at the table for community
decisions about housing, work-force development and other vital issues. At the same time, principals will increasingly engage the
community to build support for education policy changes.

“We’re hearing from our principals that the community expects them to be part of [that community], rather than a chief building
manager,” says Steven T. Heck, the executive director of the Indiana Association of School Principals. “Building community
support for innovations for changes to be made in schools requires communications and marketing skills. At one time that was
delegated to our central office leadership. Community partners, business leaders and principals must all be involved in school
improvement committees. I think that’s a little different than what the expectations once were.”

One important leadership role is representing the school to parents and the public. This public role will be particularly vital in
places where parents can choose among schools. In such communities, there is likely to be a much wider array of school options
than ever before. Schools will emphasize a curricular focus or a pedagogical approach, such as project-based learning tied to
student results. Principals, then, must lead efforts to market schools to prospective parents.

School choice is likely to become more prevalent over the next decade. The expansion of choices in other areas—such as cable
television channels or types of coffees—suggests that many Americans like to choose among various options and view choosing
schools as an appropriate way to find the best fit for their children.

Public school choice has expanded rapidly since 1992, when the first charter school opened in Minnesota. In all, the proportion
of students who enrolled in a public school of their choice rose from 11 percent to 15 percent between 1993 and 2003. And 51
percent of parents in 2003 reported they had the option to choose a school for their children. Parents of high school students
were more likely to have the option of school choice than parents of children in grades 1 through 5.

The growing prevalence of choice will require principals to pay more attention to their “customers.” “For 150 years, there has
been a public monopoly on education and people looked to government to provide services. That has since broken,” says Joseph
Murphy, professor of education at the Peabody School of Education at Vanderbilt University. “We’re moving from a producer
system to a customer/client system. That system causes you to lead schools very differently—it’s very different than the old
bureaucratic ways. One principal in New York would take parents on tours of the school; the next year she had 100 one-hour
tours lined up. If she didn’t market her school, she wouldn’t have one. There are some serious implications on how principals do
their business. We haven’t been a customer-sensitive kind of business. I think those days are over. If parents want a Montessori
school, you’d better create one.”



A Transformation in Learning
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It’s 3 o’clock, and Principal Alan Alston is headed to a meeting with the third- and
fourth-grade teams. The teams are going over the individual learning plans for their
students, and they have a lot of data to sift through.

Teachers have findings from an action research group project that show the results
of the application of leadership and teamwork skills. Parents have sent, via handheld
devices, results from science simulations students completed at home. Students have
provided links to vidleos of oral histories they prepared at the Asian senior center.

Alston has data to share as well. A European colleague on a Listserv had sent him a paper
from a Dutch journal on mathematics that showed promising results from a teaching
technique, and he wants to alert the teachers that the researcher is offering an online
tutorial about the approach.

Alston also wants to ask the teachers to submit student work for the Adams Elementary
School portfolio. State department of education officials will be reviewing the portfolio
soon to help Alston and the leadership team prepare a professional development
plan. One area that’s sure to be on the agenda is the learning environment. Data

from hiosensors had shown increases in behavioral problems, and Alston will be

seeking additional support for improving the environment.
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Perhaps the most significant changes likely over the next decade involve learning, both for students azd adults.
What students and adults learn, how they learn, where they learn—all of these are changing rapidly. And these
changes have dramatic implications for how principals lead schools.

“This is probably the most profound shift that anyone could think of,” says Tom Welch, a former Kentucky Teacher
of the Year who is now a consultant with the International Center for Leadership in Education. “Principals have to
come to see that teaching is only part of the solution to helping students achieve at high levels. The learning that
occurs in the building is only one part of the learning that happens with students. The idea that learning to read
and increasing levels of literacy only occurs at school is absolutely one of the most outdated ideas I can imagine. If

a principal knows that there are these other ways that are available to help children learn, that would profoundly
change the way he/she would approach his/her job. We have to put a priority on children learning at the highest
possible levels. The idea of ‘running a good school’ is totally outdated. It’s more like organizing high, high levels of
learning to occur for each student he/she is responsible for in that school.”

Transformations in learning are occurring for a variety of reasons, including:

[ The rapidly growing diversity of the student population, in socio-economic status, in
ethnicity and in learning needs means that students come to school with a broad array of
knowledge and skills. Expecting all students to march in lockstep through a pre-selected
curriculum will no longer he feasible—if it ever was. Instead, schools will need to develop
plans to enable each student to succeed hased on his or her own background and needs.

I Technology is transforming what students need to know and be able to do while
at the same time making the idea that learning takes place only within school
walls and during the school day a relic of the past.

I Globalization is changing the learning goals for young people by requiring
a broad set of abilities.

I Technology and globalization are expanding access to new resources to support adult
learning. At the same time, communications tools enhance the abhility of teachers and
principals to form learning communities and networks to share and develop knowledge.
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In response to these changes, accountability systems are likely to shift to incorporate a broader range of measures
of student, adult and school performance, while also paying greater attention to the supports needed to improve
learning. Demonstrating student and adult performance to the public becomes the core business of schools.

As instructional leaders, principals have the primary responsibility to lead a community of adults who can learn
continually and ensure that all students succeed. Preparing principals to fulfill that responsibility will be a major
challenge in the coming decade. Principals will be required to develop a larger understanding of learning and
instruction, and school systems must create structures to enable principals to play this role effectively.

The United Nations in the Schoolhouse

The August 2007 report from the U.S. Census Bureau confirmed what many educators and public officials had long
known: The United States is becoming more and more diverse. More than 300 counties—one-tenth of all counties
in the country—are “majority minority,” the Bureau reported, meaning that members of what had been considered
minority groups made up more than 50 percent of the local population.

A growing nonwhite population reflects immigration from Mexico and other Latin American nations, and indeed,
many of the counties with majority-minority populations are the traditional arrival points for recent Latin American
immigrants. Nearly three-fourths of Los Angeles County residents, for example, are members of minority groups;
one in 14 of the nation’s minority residents—7 million people—Tlive in Los Angeles County. Similarly, Maricopa
County, Arizona (Phoenix), Denver County, Colorado, and numerous counties in Texas have substantial

Hispanic populations.

But many areas outside the traditional ports of entry for Hispanic immigrants, like Blaine County, Montana, and
Manassas Park, Virginia, were also among the majority-minority counties in 2007. The entire nation is diverse.

A comparison of pictures of the class of 2005 with that of a class from approximately three decades before would
provide a vivid illustration of some of the demographic changes that have swept through American schools over the
past few decades. In 2005, 42 percent of public school students were members of racial and ethnic minority groups,
compared with only 22 percent in 1972. Much of this increase reflects Hispanic immigration. The proportion of
Hispanic students rose from 6 percent to 20 percent over that period. But other ethnic groups also became more
prominent in schools as well. Asian, Pacific Islander, American Indian/Alaskan Native students and students of more
than one race now make up 7 percent of the school population, compared with 1 percent in 1972.

Of course, the United States has seen waves of immigration in the past, and schools have accommodated large
groups of children from other countries. Nearly 22 million immigrants arrived in the United States between 1890
and 1930, and many of them came here with children or soon had children after arriving. In New York City, for
example, roughly two-thirds of students in the first decade of the 20th century had fathers who were born outside
the United States.



Unlike in those earlier periods, students now come to school in the United States from many more countries.
Whereas the immigrants in the late 19th and early 20th century arrived primarily from Europe, immigrants now
are more likely to come from Latin America, Africa or Southeast Asia. In 2000, the top 10 countries of origin
for immigrants were Mexico, China, the Philippines, India, Cuba, Vietnam, El Salvador, Korea, the Dominican
Republic and Canada.

Because of this diversity, students come to schools speaking a wide array of languages. According to the Census
Bureau, nearly 10 million children ages 5 to 17—roughly 20 percent of the school-aged population—speak a
language other than English at home. The vast majority of these children, about 6 million, speak Spanish, but more
than 1.4 million children speak Indo-European languages and 1.15 million children speak Asian and Pacific Island
languages. Not all of these children require services for English language learners in schools, but many do; the
number of children receiving such services rose from 2 million in 1994 to 3.8 million in 2004.

These trends are expected to continue. The Census Bureau projects that the Hispanic population will increase from
12.6 percent of the population in 2000 to 17.8 percent of the population in 2020, and that the Asian population will
increase from 3.8 percent to 5.4 percent of the U.S. population over that period. The effect on schools will likely be
even more pronounced because immigrants tend to have more children than native-born families.

The increasing diversity of the student population will have far-reaching implications for how students learn and
how adults teach. The diversity will also affect the education and social dynamics within schools, as the student
population looks less and less like the teacher and principal work force. The proportion of teachers who are
minorities rose only slightly between 1994 and 2004, from 13 percent to 17 percent. Only 7 percent of public
school teachers in 2004 were Hispanic, and 1.3 percent were Asian. That same year, 5 percent of principals were
Hispanic, and 0.5 percent were Asian.

The racial and ethnic makeup of the student population is just one of the demographic factors that will affect
schools over the next few years. There is a good chance that the number of students with disabilities, and
particularly students with significant learning challenges, will increase as well. Disability is often associated with
poverty, because many factors associated with poverty—such as poor nutrition and environmental hazards—are
causes of disabilities. An increase in the number of low-income students suggests an increasing number of children
with disabilities. Advances in medical technology have enabled more children to survive with disabilities, and these
advances are likely to continue.

In the first half of this decade, the proportion of students receiving special education services increased slightly,
from 13 percent in 2001 to 14 percent in 2006. But within that total, there were substantial increases in the number
of students with certain disabilities. For example, the proportion of those with developmental delays grew from 0.4
percent to 0.7 percent during that period, and the proportion of students with autism rose from 0.2 percent to 0.5
percent. Autism is one of the most costly conditions; by one estimate, schools spent $11,543 per pupil for special
education services for children with autism in 2000, more than for students with any other condition.
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Many schools are seeing increases in the number of students from low-income homes. A 2007 report from the
Southern Education Foundation, for example, found that more than one-half of students in that region of the
country—54 percent—were poor, as measured by their eligibility for free and reduced-price meals. The report
suggests that the influx of immigrants, particularly Hispanics, to the region, along with persistent underemployment
and global changes in the economy that added to underemployment, have contributed to the increase of low-
income students in the South.

The report also notes that California and New Mexico also had a majority of poor students, and it predicts that
more than one-half of students in the West would soon come from low-income homes.

The increase in the population of immigrant students, particularly English language learners, students with
disabilities and students from low-income homes, poses particular challenges for schools, because these students are
among those who have been least well served in the past. Only 7 percent of limited-English students scored “at or
above proficient” in reading on the 2003 fourth-grade National Assessment of Educational Progress, compared to
nearly 30 percent of students overall. Likewise, 30 of 39 states with complete data reported gaps of 30 percentage
points or more between the number of special and general education students who scored at the “proficient” level
or above on fourth-grade reading tests. On high school reading exams, 32 of 36 states reported such gaps, according
to Education Week.

In order to succeed with an increasingly diverse student population, principals will have to lead schools that provide
individualized learning, according to Michael Fullan, professor emeritus of education at the University if Ontario.
“You have to look at who your students are,” he says. “When we talk about assessment for learning, it’s the ability
to differentiate the learning [that matters]. The different cultural backgrounds have special needs. This means that
schools have to relate to every child and where they come from.”



The Technology Revolution

In the first half of 2007, Americans could not turn on the television or read the newspaper without hearing about
the iPhone. Apple’s device, which weighs less than five ounces and is less than a half-inch thick, enables users to
listen to music, watch movies and browse the Web—not to mention talk on the phone—all at the touch of a finger.
The iPhone is evidence that the technological revolution of the past two decades, which has enabled people to gain
access to more information and communicate more broadly and more easily than ever before, has reached a

new level.

The technology behind the iPhone, along with similar advances in communications, data analysis and simulations,
will have profound effects on schools in a variety of ways.

Technology has particular implications for:

I  Student knowledge and skills

Instructional support

B Organization and management

Because these effects are likely to become even more significant, they deserve further exploration.

Student Knowledge and Skills. While the use of technology in the classroom remains limited, students use
technologies extensively outside of school. At home, students send text messages to one another and talk with
networks of friends via MySpace and Facebook. They conduct Google searches to learn about sports, games, movies
and— sometimes—schoolwork. They create videos and song mash-ups and upload them to YouTube. Students are
so well versed in technology that teachers often ask them for guidance, rather than asking the school’s technical
support specialists. The writer and video-game developer Marc Prensky refers to young people as “digital natives”
who have lived only in a world of instant communication and access to information; by contrast, adults—*“digital
immigrants”—speak with an “accent” that reflects the pre-digital past and makes it difficult to communicate with
young natives.

A survey of 167,000 students who participated in the 2004 Speak Up Day, a project of the nonprofit group NetDay,
illustrates the prevalence of technology in students’ lives. About 60 percent of the participating students had cell
phones, 81 percent had at least one e-mail account, 75 percent had at least one instant messaging screen name, and
62 percent said they turned first to technology when writing a school report.



This phenomenon is not unique to the United States. Walter Bender, the president for software of One Laptop per
Child, an organization that has developed a low-cost computer available throughout the world, says that the first
English word children in rural Cambodia know is “Google,” and when they get the opportunity, they Google their
favorite Brazilian football stars.

The ubiquity of technology in students’ lives presents enormous opportunities for schools. Students come into
school knowing much more than they ever did—not just about how to use technology but also about parts of the
world that would have seemed impossibly exotic a generation ago. They are capable of producing sophisticated
products. And they are skillful at communicating with a wide range of peers from all over the world.

Yet these possibilities also pose a number of challenges. First, the knowledge students possess coming into schools
is not always related to the standards they are expected to meet. Being able to find information about football stars
does not mean that a student can find credible information about the democracy in India.

Second, students are not always critical consumers of information. Conducting a Google search produces a lot
of good information but it can also yield myth, rumor and misinformation. Separating the wheat from the chaff
requires analysis and knowledge.

Third, students’ access to technology outside of school is widely inequitable. Although 84 percent of white
teenagers used computers at home, only one-half of black teenagers, and 55 percent of Hispanic teenagers, did so.
And only 31 percent of students from families earning less than $10,000 a year reported using the Internet, either in
school or out of school.

In the past, advances in technology have lowered the cost of computers and other digital equipment—making
possible the One Laptop per Child project, for example—and this trend is likely to continue. At the same time,
more and more cities are likely to help make technology more accessible, as Philadelphia has done by creating a
wireless zone throughout the city.




Instructional Support. Through technology, learning does not have to happen only with a teacher and a student in
the same classroom. Students can gain access to tutoring and other instructional resources online. America’s Choice,

a national comprehensive school-reform program, for example, has contracted with a mathematics education firm in
India to provide tutoring services for students enrolled in one of its mathematics programs. These types of programs
are only going to increase in number and prominence as teachers become more fluent with technology and as firms
inside and outside the United States see the market for online learning.

Indeed, half of the states have already established virtual schools in which students take online courses, or even an
entire curriculum, that might not be available in their physical schools. These options offer students the possibility

of taking a broader range of courses and provide schools the opportunity to offer coursework for which they lack
qualified teachers. About 700,000 students, most of whom are in high school, were served by virtual schools in the
2006 school year, twice as many as three years earlier. And the number of states with such schools increased nearly six-
fold—from five to 28—over the past decade. In most cases, these schools supplemented the coursework students took
in their regular schools, suggesting that principals have additional options to expand learning beyond their walls.

However, online tutoring and coursework options have also raised questions about quality control. In some states,
these questions have led to tighter regulation, particularly over so-called “cyber charter schools,” those without a
physical location at all.

Online instruction will also provide a wealth of additional resources for teachers. Currently, many Web sites offer
online professional development and learning opportunities for teachers. These sites provide everything from lesson
plans and curriculum materials to instructional modules that help teachers learn to use new techniques. Many of
these sites also enable teachers to stay in touch with the provider or with other teachers over time, so they can share
ideas about how to implement their learning. For example, TeacherTube provides an online community for sharing
instructional videos.

Teachers increasingly will be able to work with colleagues in other schools—and in other countries—to develop new
lessons. The online site Moodle, for example, provides open source professional development for online learning, free
of charge. The site currently has 200,000 registered users in 175 countries. Wiki technology, which made possible

the popular online encyclopedia known as Wikipedia, allows users from anywhere in the world to construct virtually
anything, including lesson plans and courses. Dubbed the “Wikipedia of curriculum,” another site Curriki allows
teachers to share curriculum, pedagogy and instructional strategies.

As with student coursework, quality control will remain an issue with teacher professional development and course-
development as well. But the option of remaining in contact with the professional development provider and with an
online community enables teachers to try out their new knowledge and report on the results.



Organization and Management. The rapid advances in technology have enabled states and districts to collect
and organize vast amounts of data and make it available so that schools can make fine-grained analyses of student
achievement. Although not all states and districts possess this capability, those that do have used technology to their
advantage to pinpoint strengths and weaknesses in school programs and direct professional development resources
where needed.

In Philadelphia, for example, teachers can tap into a “dashboard” on their laptops and see the academic history of
every one of their pupils. The system also provides school- and district-level information, so that principals can
look at achievement across classrooms, and district officials can look at how various schools are performing.

Districts and schools are also creating digital portfolios that allow teachers and principals to see samples of student
work online. These portfolios provide additional information on student achievement to supplement test scores
and provide a window into classroom instruction.

Technology can also enable principals to save time on onerous management chores, such as constructing a master
course schedule or lining up bus routes. Not all schools are currently capable of taking advantage of the efficiencies
that technology makes possible—only nine states, for example, have the capacity to link teacher data with student
data—but the imperative to improve school operations and student learning and the rapid development of
technological tools make it likely that more and more principals will be using electronic tools to lead and manage
their schools in the coming decade.



A Safe Learning Environment

While technology offers numerous benefits for schools and learning, the ease of communication and global reach also create
dangers to which children are particularly vulnerable. Children can be victimized by or gain access to inappropriate materials far
more easily than in the past.

A national survey of young people ages 10 to 17, released in 2000, found that large numbers of young people were being
approached sexually, encountering sexual material and encountering harassment over the Internet. A follow-up study, conducted
in 2005, found that these dangers remained prevalent.

Specifically, the survey found:

H Approximately one in seven young people received sexual solicitations online, a decline from five
years earlier; however, aggressive solicitations did not decline. Four percent of Internet users
reported receiving aggressive solicitations in 2005, about the same proportion as in 2000.

] About 9 percent of youths reported online harassment, including threats
sent via e-mail or posted on the Internet for others to see.This represents an
increase since 2000, when 6 percent reported such harassment.
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These increases in new forms of crime come at a time when physical violence against students in schools is
declining, although still prevalent. In 2004, according to a report prepared for the National Center for Education
Statistics and the Bureau of Justice Statistics, students ages 12 to 18 were victims of 1.4 million nonfatal crimes at
school, including approximately 863,000 thefts and 583 violent crimes. Overall, 55 students per 1,000 students were
victims of a crime at school, a decline from the year before when 73 students per 1,000 students were victims.

The homicide rate at schools has declined as well, despite national concern over school shootings. There were 21

homicides of students ages 5 through 18 at school in 2005, down sharply from the levels of the 1990s.

Other threats to safety remain prevalent. One-fourth of all schools reported daily or weekly student bullying, 11
percent of principals reported verbal abuse of teachers and 17 percent reported gang activities.

In response to these threats to safety, schools and school systems have increasingly adopted new policies and
practices. About 50 percent of all public schools in 2004 took a serious disciplinary action against a student, in most
cases an extended out-of-school suspension. In addition, 28 percent of elementary schools and 42 percent of middle
schools used one or more security cameras to monitor schools. Other schools have sought to instill cultures of
respect and closer connections among students and adults to improve behavior.

Technology is also making available new forms of security, which have raised questions about privacy. For example,
biometrics make it possible to limit entry to schools to people who can identify themselves by their fingerprints or
irises, and global positioning satellites can make it possible to keep a watch on school buses—or individual children.

In part because of concerns over terrorism, the development of these new technologies is likely to become
more rapid. A growing number of schools, for example, are likely to link their biometric capabilities with their
information technology systems, enabling principals to track who is using school facilities and providing instant
information for emergency personnel.



A ‘Flat’ World

In his influential and best-selling 2005 book, The World Is Flat, the journalist Thomas A. Friedman showed how the spread
of fiber-optic cable throughout the world transformed the global economy and society. Once telecommunications became
ubiquitous, countries such as China and India could compete in the world marketplace in a way not before possible.

The global changes of the past decade have enormous implications, many of them for schools. First, the spread of information
technology means that information is instantly available in any part of the globe. Americans, who a generation ago might have
been hard-pressed to locate Indonesia on a map, saw immediately the 2005 tsunami in that country and its devastating effects. At
the same time, Americans were able to contact Indonesians in the wake of the disaster and provide aid and support.

Thus, Americans have a much greater awareness of world events and world cultures than ever before. Knowledge and
understanding of the world—for example, fluency in foreign languages—is at a premium. And students are responding:
Enrollments in courses in languages other than English in colleges and universities grew by 13 percent in 2006, and the fastest-
growing languages are Arabic, where enrollments increased by 126.5 percent between 2002 and 2006, and Chinese, where
enrollments grew by 51 percent during that period.

Milton Chen, the executive director of the George Lucas Education Foundation, predicts that world language instruction will
increase: “As Americans, we need to understand what it means to be educated in the 2 1st century. It’s a wholesale change from
what we thought even five years ago. I find it really exciting. But it almost goes without saying that the things we all taught years
ago when we were in school, very little of it applies to how we need to think about our place in the world now.”

A second consequence of the “flattening” of the world is the exponential growth in the supply of firms that provide services and
resources. With instant telecommunications, it is no longer necessary for a company to be located near its clients. Accountants
can prepare taxes in Bangalore just as easily as they can in Boston. And many U.S. firms find that it is easy—and less expensive—
to locate services, such as call centers, in countries like India.

As a result, hundreds, if not thousands, of organizations now provide services from myriad points on the globe, and organizations,
such as schools, in this country have many more suppliers to choose from. “If the person who is best able to help somebody might
be a tutor in China, I have trouble understanding why, as an administrator, I wouldn’t make sure that help for my individual
students wasn’t the best possible for them,” says Welch.

The rise in technical jobs overseas has entailed some costs in the United States as domestic firms have shifted operations to other
countries. The employment rate in software industries peaked in 2001 in the United States, in part because of the movement of
jobs outside the country. These changes in the U.S. economy affect the tax rate of communities that have lost jobs, and in turn
they affect the financing available for schools in those communities.

Competition from overseas also has increased pressure on American students and schools. If workers in many countries can
perform the same jobs Americans can (and at lower wages), then Americans are now competing with students from around the
world, not just those across the nation. Yet students in many of these countries outperform those from the United States in
studies of international performance. In science, for example, eighth graders from Taiwan, South Korea, Japan and Singapore
significantly outperformed their U.S. counterparts; those same countries also outperformed U.S. students in mathematics.
Without significantly higher levels of achievement, particularly in mathematics and science, U.S. students are not likely to do
well in the global economic competition.



Many education and business leaders suggest that the changing work force demands additional skills, many of
which have received little attention in schools. For example, the Partnership for 21st Century Skills, which includes
about two dozen corporations and education associations, has outlined a framework that calls for students to
develop core academic skills; “emerging content,” including global awareness, financial literacy, and health and
wellness awareness; learning and thinking skills; information-technology skills; and “life skills,” such as leadership,
adaptability, personal responsibility and social responsibility.

This broader conception of student learning is consistent with the emerging trend of emphasizing the “whole
child.” In that view, schools and communities must form partnerships to ensure the development of the health
and well-being of children and youth, in addition to their academic knowledge and skills. As a report from
the Commission on the Whole Child, a panel of educators convened by the Association for Supervision and
Curriculum Development, concludes:

We do not argue for a diminished focus on academics. We do call for increased attention to the conditions

that evidence makes clear are essential for learning. We know that students are more successful when they
experience a broad, challenging and engaging curviculum; when they feel connected to their school and broader
community; when they are healthy physically and emotionally; and when schools are safe and trusting places.

The transformations in learning that will take place over the coming decade open a wide range of new possibilities
for educators. They can unleash the innovative spirit and introduce any number of new approaches—students can
collaborate with their peers in southern Africa; teachers can lead instructional networks that span continents.

Bender says that young people will lead the revolution in learning. “I think schools will change because the children
who come into school will come with such different expectations,” he says. “I think it will be much more of a
bottom-up driven process. I think kids will come in with different communication skills, different collaboration
skills and different media skills. I think that will change how they approach learning and this will change how they
are taught. It’s going to change the whole organization of schools.”



A Broader View of Accountability

The rapid growth in information provided by schools about student performance and the consequences attached to the
results—along with the heightened demand for more information—have transformed education. Schools, and specifically
principals, are seen as responsible for improving student achievement, and taxpayers and parents are watching and increasingly
willing to take action if the schools do not improve.

Educators and researchers see no sign that this interest in accountability for results will abate over the coming decades. If
anything, the interest is likely to increase. And parents and community members across the country are likely to demand more
informative reports about school performance that will be useful in making decisions about schools.

Although accountability has been a hot topic since the passage of the NCLB Act, states and districts have long held schools
accountable for student achievement. The NCLB Act accelerated the process; however, the jury is still out as to whether the
law produced improvement in student performance. Some studies suggest that performance on state tests improved since the
enactment of the law, while others suggest that performance has remained stagnant or declined.

Despite the disagreement about overall effects, there is some evidence that the accountability systems created in the wake of
the NCLB Act caused schools to focus attention on historically underserved groups, such as racial and ethnic minorities and
children with disabilities. But there is also evidence that the legislation led schools to focus on quick fixes to raise student test
scores in the short term rather than improve learning. And studies suggest that schools have placed greater emphasis on tested
subjects—reading and mathematics—and less attention on arts, social studies and science.

At the same time, accountability systems have increased the demand for accurate and useful data that will inform and help
improve instruction. Some districts, such as Boston, Massachusetts; Montgomery County, Maryland; Broward County, Florida;
Naperville, Illinois; and Hamilton County, Tennessee have developed sophisticated data systems that enable teachers and
principals to analyze student-achievement data and use such analyses to plan instructional programs for individual children.



As a result, accountability is likely to remain a critical feature of American education. Accountability remains
popular among policy makers and the public. Some 57 percent of the public, according to a poll conducted in

2007, believe that states should be required to have accountability standards. And witnesses who testified in public
hearings sponsored by the Public Education Network strongly endorsed the idea of holding schools accountable for
student achievement, even while they criticized some of the ways that the accountability provisions of the NCLB
Act have been implemented. As one parent from Lancaster, Pennsylvania, noted: “Passing the buck cannot continue

when it comes to our children. There should be no reason why our children are graduating without the necessary
skills to be productive members of society, and far too many are.”

Yet while accountability is likely to continue and to exert stronger pressure on schools to improve performance,

the form accountability takes is likely to change. Many educators foresee accountability systems that adopt more
sophisticated measures that provide a broader picture of school performance than standardized tests can give. At the
same time, researchers also predict that policy makers will pay greater attention to the support side of the equation:
helping schools that are identified as “low performing” bring about improvements.

“NCLB showed us the downside of accountability,” says Fullan of the Ontario Institute for Studies in Education.
“But the improvements have been neglected. There’s a correction factor here. You can add capacity building and
collaboration as an equal partner in [the measures] to get the results. It means that school principals are expected
to focus on collaborative cultures. They have to get involved in distributed leadership. They will be expected to
participate in networks and clusters. All of these are new, and they are putting accountability in perspective.”



The way schools and school systems hold adults accountable for their performance is likely to change as well over the coming
decade. Traditionally, principals have tended to use checklists and other simple tools to evaluate teachers, and district officials
have generally done the same in evaluating principals. But the growing interest in determining teacher and principal effectiveness
has led to the development of more sophisticated measures that provide much better indicators of the quality of teachers’ and
principals’ work and their contribution to improving student performance. These measures generally examine teaching and

school leadership against standards for effective practice and use a broad range of evidence to determine whether teachers and
principals have met these standards.

In addition, schools and school systems are likely to move away from traditional top-down evaluation methods as teachers and
other members of the school community take greater responsibility for leadership of assessment functions. They are likely to
incorporate multiple human resource measures, including self-assessments, 360-degree feedback, walkthroughs and audits that
help leaders and learning communities to assess their performance.

As a result of these changes in accountability, principals increasingly will develop new skills to enable schools to implement
sophisticated assessments of student and teaching performance and to report complex ratings to the public. And these new
methods will transform the way principals carry out their supervisory responsibilities, according to Richard DuFour, a former
superintendent who has written extensively on instructional leadership. “Principals will have to rethink the very structure of the
school, so that they think of the school as a series of collaborative teams,” he says. “And so, therefore, the principals will build the
capacity to work within teams and spend less time evaluating individual teachers. They will put more effort in building capacity
to work collaboratively.”



A Stronger Community







Vision 2021: Transformations in Leading, Learning and Community ~ National Association of Elementary School Principals

As usual, Principal Wanda Williams’ calendar was jam-packed this week. On Monday, she
met with the school board to discuss the coming year’s budget; with the Rotary Club
to speak on education and its role in strengthening the community; and with a
group of parents who were considering applying to Washington Elementary School. The
next day she met with the director of the art museum to discuss plans to team students with
working artists; with the head of a local art studio where many Washington students will
attend an after-school program; and to plan a future meeting where the three of them
could analyze language arts standards. She also held a videoconference with a group of
university professors about an online mathematics tutorial for teachers.

Back at school, she led a study group of teachers and paraprofessionals on group
learning, and began planning an adult course in English as a second language to be held at

the school.

In addition, she greeted a steady stream of visitors who had come through the school.
Ever since the local newspaper carried an article about Washington’s success in improving
reading performance, educators from around the state have been contacting her about
visiting, and she wanted to accommodate as many as possible. Yet she also found time to visit

the town’s Hispanic center to discuss support services for newcomers.

Amid all this activity, Williams needed to remind Washington’s Web designer to post samples
of student science simulations. But the designer had already known about them, and had sent

them in a group e-mail to the school’s Listserv.
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The imperative of ensuring success for every student is increasingly leading principals to look both inside and
outside their buildings and seek support and partnerships from faculty members, parents and community members.
To be sure, effective principals have long enjoyed community support. But in the next decade, these efforts will be a
central part of the principal’s job. Indeed, principals will be community leaders.

The need for principals to take on this role stems from many of the trends discussed in this report. The complexity
of schools means that learning communities within schools take on more leadership functions. The growing
diversity of the student population means that principals and school staff members must understand the diverse
backgrounds of their students. The availability of choice and the variety of school options mean that principals need
to respond to public demands. The focus on high levels of learning—and the presence of learning options in and
out of schools—means that principals need to seek partnerships to support student and adult learning throughout
the community.

“Principals used to be concerned with only things like whether children came in on time and learned lessons,” says
H. Wells Singleton, education provost and university dean of the Fischler School of Education and Human Services
at Nova Southeastern University. “Now, I see them responsible for social services, dealing with parents, dealing with
courts maybe—the product is not just the care and welfare of children, it’s the full process of learning.”
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Learning Communities
“Professional learning communities” has become a vogue term in schools, and like many trends that sweep
education, it has been applied in widely varying ways. The idea is based on substantial evidence that communities

focused on learning within schools can improve practice and results for students. Such communities break down
teachers’ isolation and enable them to solve problems of teaching and learning together.

In practice, though, the communities have not always lived up to the ideal. As DuFour notes, in some cases teachers
have confused community with “congeniality” and focus on building camaraderie or on school operations, rather
than on student learning. In addition, some teachers remain averse to working together or to sharing and using data
for improvement.

But the need for continual improvement in student and adult learning and the complexity of schools will require
true professional learning communities, and principals will have to lead them. At the same time, the need for
knowledge about effective practices will lead principals to look outside of schools and form networks with other
schools, says Fullan. Moreover, networks are likely to extend to other countries as well, to enable principals in the
U.S. to learn from practices in other settings and to share their knowledge with their global peers. “We think it’s
essential for schools to learn from each other,” he says. “We call this lateral capacity building. A lot of the new
schemes that are working on this have networks of schools working in clusters.”

Engaging Parents

An ample body of research has demonstrated the importance of parent engagement in student learning, and
effective principals have been skillful at ensuring that parents are true partners in schools. But the societal and
educational transformations that will take place over the next decade will require all principals to rethink how they
engage parents.

The growing diversity of the student population means diversity in parent backgrounds as well, and principals

can no longer use tactics that worked when the student and parent populations were more homogeneous. Many
parents speak languages other than English, for example, and many have had experiences that make them reluctant
to approach schools. As a result, principals will have to be more aggressive in engaging teachers to reach out to
parents, rather than waiting for parents to come to schools. “Principals should make home visits to their students’
families in order to understand their history and their culture,” says Chen of the George Lucas Foundation. “They
should also model bilingualism. They should try to learn a few words of the native language spoken by immigrant
populations.”

Teachers play important roles here. Parents trust teachers, and teachers are often the primary contact parents have
with schools. Principals need to develop teachers’ ability to engage parents in supporting their children’s learning.

In addition, in schools of choice the “community” no longer means the local neighborhood. Principals and teachers
will need to engage parents who live throughout a school district. And they will have to take steps to attract parents
to the school.
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Engaging Community Resources

Learning has never stopped at the school bell, and effective principals have long formed partnerships with
community organizations to support student learning after school. But the technological revolution and the need
to develop a broader range of student abilities will increase the proportion of learning that takes place in out-of-
school time. And principals will have to redouble their efforts to ensure that these extended learning opportunities
complement and support the learning that takes place in schools.

Some pioneering efforts have shown how out-of-school-time learning can enhance student success. The Dallas Arts
Learning Initiative, for example, is a partnership among the city, the school district and the local arts community
that provides elementary schoolchildren with opportunities for arts learning in schools and community settings.
The initiative’s leaders are rigorously evaluating the program to ensure that the opportunities are meaningful and
enhance student learning.

Similarly, Citizen Schools, a network of after-school programs that began in Boston, enlists volunteers from
businesses and community organizations to engage middle school students in real-world learning, such as working
alongside a lawyer or building a solar car. An evaluation of 10 Citizens Schools found that participating students had
higher grades and test scores, less absenteeism and fewer behavior problems than their peers at other schools.

The Time, Learning and Afterschool Task Force, a panel convened by the C.S. Mott Foundation, concluded that
developing such opportunities and integrating them with school-based learning will be essential for students

to succeed:

The structure of the day for American children and youth is more than timeworn. It is obsolete. We know
we must change the outcomes for all students, immediately. We can do this only by redesigning the whole day
for children so that it is a seamless learning experience providing students with multiple ways of learning,
anchored to high standards and aligned to educational resources throughout a community. In a new day for

learning, there is no final bell.



Engaging and Leading Communities

Helping all students succeed will require continued and expanded fiscal and community support. In order for that
to happen, principals will have to become more than school leaders; they must draw and sustain support from the
entire community.

Principals can make learning the center of the community. They can open doors to enable community members
to take classes in English as a second language, for example, or to use school computers or hold meetings at night.
Such efforts will help ensure that community members see schools as vital learning resources for all residents.

At the same time, principals will play increasingly important roles in policy-making decisions about education.
Competing demands for public dollars and an aging population with large numbers of taxpayers without children
in schools make continued support for schools urgent. As a result, principals need to look outward and engage
communities to advocate for improvements, suggests Vanderbilt’s Murphy. “I think the real shift is the advocacy
for the kids,” he says. “Principals need to be more aggressive about that role based on the decisions for learning
for youngsters.”

However, he adds, principals must maintain their focus on student learning and make sure community resources
support the school’s vision. “Principals get resources for their schools, but strong leaders get resources that align
with missions and goals,” Murphy says.



Implications
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What These Changes Mean for Principals

Extraordinary transformations likely to occur in the next decade—in society, leadership, and education

policy and practice—have enormous implications for learning communities and the ways principals lead them.
In addition, the pace of change is expected to accelerate, meaning that principals will find it difficult to cling to
traditional approaches.

As a professional association, NAESP sees our responsibility not just to help forecast these changes but also to
support elementary and middle school principals who are continuously building their own knowledge and skills
to effectively lead schools for the benefit of all children. We stand ready to help guide principals through the
transitions coming in the next decades. As part of our effort, NAESP has prepared a second edition of Leading
Learning Communities that expands and updates six standards for effective principal leadership and provides tools
and resources that help principals lead effective learning communities.

For more than 20 years, NAESP has provided—and periodically updated—standards for principals. In 2001, the
first edition of Leading Learning Communities was a response to what the Association recognized as a significant
evolution in the role of principal as instructional leader. The 2008 edition of Leading Learning Communities does not
replace the standards outlined in 2001; instead it updates and expands the standards to address the changing context
and trends that principals have identified in the past seven years and that we have seen as part of our Vision 2021
planning process.

The updated standards include:

Lead Student and Adult Learning

Effective principals think about how they can best lead and manage multiple systems that together can bring
effective practices to scale so that all students—and all adults—achieve better results.

Being learner-centered means that leaders create processes and structures that enable adults, as well as students, to
participate and learn. They know that every member of their school community—including students, educators,
families, community partners and citizens—must be continuously learning. The primary role of the principal is to
keep all of these people on a shared journey that makes teaching and learning the core purpose of everyone’s work.
Whether focused on instruction or operations, effective leaders align every decision to support that shared purpose.
This means that the learning community collectively does not allow the press of management or crises to override
their attention to learning results.

These leaders are themselves models of continuous learning. They are committed to increasing their own
knowledge, skills and capacities, through professional development, coaching, peer mentoring, and the
establishment and support of schoolwide learning communities.



Lead Diverse Communities

An increase in the diversity of students—including English language learners, students with disabilities and students from low-income
homes—poses particular challenges for schools, because these students are among those who have been least well served in the past.

"To deliver on the promise of high levels of learning for all students, particularly with an increasingly diverse student population,
principals must make greater efforts than in the past to understand their students and the communities from which they come—while
maintaining their commitment to ensuring that all students learn at high levels. They must examine their own beliefs about ethnic
and socio-economic groups and persuade teachers to do the same.

Effective leaders know that, beyond academics, the social, emotional and physical development of children is essential. Principals
encourage the development of the whole child by supporting the physical and mental health of children, as well as their social and
emotional well-being and their sense of safety and self-confidence. Leaders often do this by providing a connection between the
school and the broader community.

Such efforts serve to overcome stereotypes and help school leaders understand how diverse backgrounds can enhance

a school’s learning environment and create a positive learning culture for the entire school community. Professional
development experiences need to make the explicit connection between learning expectations, effective teaching and high
student performance.

Lead 21st Century Learning

Educators and the public are shifting away from the “back to basics” mindset predominant in the 1990s to strongly supporting the
idea that teaching 21st century skills is important to our country’s economic success. Potential employers are clamoring for a better-
prepared work force at a time when high school graduates are woefully unprepared for a world in which being college-ready and
work-ready are really the same thing. Most young people enter the work force lacking the critical skills essential for success. And for
those who do not graduate from high school, the chances of success are even lower.

Students in the United States need to know much more about the world than ever before. They need to know world cultures and
languages, and they need high levels of knowledge and skills to thrive in an increasingly competitive and collaborative society. Skills
such as global literacy, problem solving, ethics, social responsibility, teamwork, communications, innovation and creativity have joined
the list of high academic skills that are critical for student success in the 21st century.

Leaders must adopt rigorous standards throughout the learning continuum, from pre-K through high school, to minimize the
odds that students will need remediation later. These rigorous academic standards must be the default curriculum for all students,
regardless of socioeconomic background.

Lead Continuous Improvement

Effective leaders know that they need to translate this pressure for performance into meaningful work for students and adults.
Particularly for educators working in learning environments marked by extreme poverty and increased diversity, new levels of
knowledge and skill are required. This means leaders must move away from the traditional structures and practices of schools, while
at the same time supporting teachers who may never have been trained for the elevated expectations of this new work culture.

These larger expectations for teacher performance create an extraordinary demand on school leaders, who know that the learning of
adults is a prerequisite to the learning of children. With the advent of performance-based accountability, many schools have embraced
the link between student achievement and teaching quality, advocating for relevant and improved staft development.
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Effective leaders create learning communities within the school that ensure that adults have multiple opportunities
to work and learn together—whether sharing ideas and knowledge, developing and testing new approaches, or
studying and analyzing student performance data.

The urgency now for school leaders is to plan and implement high-quality staff development—schoolwide as well
as for individuals—and to create the kind of powerful professional learning that will transform teaching so that it
increases learning for students.

Lead Using Knowledge and Data

Data can be a powerful tool for diagnosing and improving school programs and instruction. But, in many cases,
the major challenge schools face is not finding the data but determining what is most relevant. In the past decade,
the amount of data on student, school and teacher performance has multiplied. A wealth of data exists about school
programs and performance. But not all of it is pertinent, or understandable. As they struggle to discern meaning
from multiple data sources, effective school leaders continually ask this essential question: So what?

In addition to the summative data that the NCLB Act or the state assessment system requires once a year, teachers
want more data at more frequent intervals to monitor the progress of skill development in individual students. A
strong body of research shows that regular, formative assessments improve student learning by giving students
feedback on their progress and teachers information they can use in real time to modify their instruction. In some
cases, such assessments can involve something as simple as asking the right questions to determine if students
understand the lesson.

Parents and the public are calling for accountability for student learning from both teachers and administrators.
Beyond examining trends based on data of student learning, emphasis on teacher quality and its relationship to
student achievement has reinforced the need to assess instructional skills and instructional leadership as well. The
use of technology is making data more easily accessible than ever before.

Effective principals lead schools that are expected to show that they are meeting the developmental needs of the
child. Pre-kindergarten students, for example, are evaluated against readiness indicators. Out-of-school programs are
evaluated for their quality and effectiveness in enriching student learning and well-being. And students are evaluated
against health standards and other measures.

Lead Parent, Family and Community Engagement

Schools simply cannot do it alone. Children need numerous opportunities to learn and develop—at home, in school
and in the community. Because parents and families are such key advocates for children, and because of the time
children spend outside of school, failure to equip parents and others in the community with the skills, knowledge and
expertise to be partners in the education process severely hampers progress toward learning.

Effective leaders know that involving only parents isn’t enough. They know that the conditions of students’ lives
outside the school have as much or more impact on students’ school performance and social development than what
goes on inside schools. Principals’ experiences in many communities fortify the notion that ignoring the community
limits the potential impact of school improvement efforts. Furthermore, continuing to push community members
aside is likely to have a negative effect. They may become opponents of improvement strategies rather than active
participants in supporting them.



Challenges

The transformations in the conception of leadership, in society and in education are inevitable, and principals
face enormous challenges in transforming their roles to effectively meet those new realities. Meeting these
challenges will require support from a broad range of stakeholders—from community members, districts,
states, the federal government and the private sector. The success of students depends on all stakeholders’
fulfilling their responsibility to ensure that all schools succeed, and holding one another collectively
accountable for doing what it takes to bring about the needed changes.

Political and Social Challenges

Some of the most significant challenges are political and social. Changes in education take place in a political
environment, and politics involves a clash of competing interests. Although polls suggest that Americans view
education as one of the most important issues facing the country, the specifics about what to do to improve
education spark heated divisions.

Funding. Nowhere is this truer than in funding. Despite the growing consensus on the need to raise
achievement for all students, the likelihood of dramatic increases in funding for education remains slim

for the foreseeable future. The strong opposition to large increases in taxes, combined with commitments

to other social needs, such as health care, suggests that schools are not likely to see dramatic increases in
financial resources in the coming decades. In addition, changes in other aspects of society, such as the aging of
the Baby Boom generation, mean that the competition for funding might get even more intense.

Principals have two options in meeting this challenge. One is a long-term strategy to organize a campaign
to support large increases in funding for schools over time. Education remains a top priority, and support is
more likely if the community sees results that match its interest.

A short-term strategy is to be smart about the revenues that do exist and to make each dollar count. Using
whatever expertise they can muster, principals need to scour district, school and community budgets to
ensure that all available funds support improved learning and help to prepare all students for the 21st century.
If a program does not match school and community learning goals, it should be eliminated. The research and
development community, universities and the federal government can help by providing more information on
program effectiveness.

At the same time, principals need to enlist community partners who can augment their educational programs
and extend learning beyond the school walls and the school day. In that way, community members can act on
the idea that improved education is their top priority.
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Competing values. A second political challenge for principals involves competing priorities for schools. On the one
hand, Americans increasingly like choice and want the opportunity to choose from among a diverse array of school
options. On the other hand, Americans strongly believe that all children should learn at high levels.

These two values, choice and equity, can conflict. Unrestrained school choice could result in situations that are

) q )
highly inequitable, if some schools attract only advantaged students while others continue to educate those with the
greatest needs. These situations can set up conflicts over resources because children with the greatest needs require
more resources.

If choice produces a wide range of school approaches, can all students learn what they need to succeed? Can there be
standards without standardization?

Principals can lead communities through these dilemmas by helping define the proper balance between potentially
competing, yet equally important, values. They can advocate for equitable funding to ensure that every child has the
resources needed to achieve high levels of learning.

Resistance to change. A third political challenge is overcoming the resistance to change. Principals face this
challenge inside and out of schools. Inside schools, many teachers, and many school leaders, are often reluctant

to try new approaches and take on new roles. They were prepared for a different era and have been working their
whole lives under a different paradigm. When the change is under way, some might leave, but others actively resist
the change.

Leaders with vision can overcome such resistance by making clear the changes are vital to the mission of ensuring a
better future for all students and to improve the quality of life for all communities. They also involve as many people
as possible to enable all stakeholders to take ownership of the changes, and provide them with the space to take risks
and pursue bold strategies.

Principals often face resistance from educators, parents and community members who question the need for a new
approach. They reason that they were well educated under the old rules; and why should things be different for their
children? Here again, principals need to show how the changes will ensure a brighter future for all children.

Technical Challenges

In addition to the political challenges, principals also face technical challenges that might inhibit their ability to
take on the new roles that the transformations over the next decades demand. These challenges are manageable, but
meeting them will require political will and support to produce the necessary financial resources.

One challenge is the limitations of most current assessments of student and adult performance. As noted above,
leading for diversity and leading 21st century learners require fine-grained assessments that will enable schools to
determine student strengths and weaknesses across a broad range of academic and nonacademic skills. With this
data, teachers can provide the appropriate course of instruction in and out of school that will lead to high levels
of learning and development. And principals need to be able to track learning over time to see if students remain
on course.
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Such assessments, for the most part, do not exist. Standardized tests tend to survey a subject area and do not

provide detailed information on individual students’ knowledge and skills. Smaller-scale formative assessments,
which are growing in popularity, provide more details but tend to measure a relatively narrow slice of the
curriculum. Few assessments measure the kind of emerging content and life skills called for by the Partnership for
21st Century Skills.

A related concern is the incomplete and in many cases antiquated data systems in most states and districts. Robust
systems would enable principals to conduct necessary analyses to direct resources where they are most needed and
help teachers make instructional adjustments. But few schools have the capability of conducting such analyses.

With investments in research and development, states, districts and schools can solve these technical challenges.
They can build their data systems and make them workable for schools. They can create new assessments and
prepare principals and teachers to use them effectively.

Principals should be lead advocates for investments in research and development, making the case to public officials
and to the testing industry that the return on these investments can be well worth their cost.

Leadership Challenges

If districts, communities and states summon the political will to bring about the changes demanded over the next
decade, will principals be ready to lead?

Who will be the principals of the next decade? Although fears of a principal shortage appear overstated, there is
some evidence that, in many schools, particularly those serving low-income and minority students, the number of
applicants for principal openings is declining. Some teachers seem to believe that being a principal offers additional
workloads and enormous pressures but few rewards.

While some districts and private organizations have attempted to recruit individuals from a broad range of fields to
the principalship by creating new, accelerated preparation programs, these efforts remain small. The vast majority
of principals continue to come from the teaching ranks and through traditional preparation programs.

Perhaps a more serious concern is that principals might not be prepared for the new roles they are expected to take
on. Principal preparation programs were designed for an earlier era, and tend to emphasize the managerial aspects
of school leadership, rather than visionary and instructional-leadership components. Principal preparation programs
must focus on the collaborative, shared leadership called for by changes in society.

Principals can play an important role in encouraging bold leaders to become principals and in fostering changes
in preparation programs. By showing how 21st century leadership can improve schools and raise achievement and
development for every child, these leaders can serve as beacons for transforming learning and public education.



Vision 2021: Transformations in Leading, Learning and Community

Acknowledgments

National Association of Elementary School Principals 55

Developing Vision 2021: Transformations in Leading, Learning and Community was a collaborative process
synthesizing research, trends and personal reflections. NAESP gratefully acknowledges the people who

contributed to this effort, including:

* The many principals—aspiring, new, veteran and retired—who generously shared their stories and whose
passion challenges us all to remember the children.

* Executive directors of NAESP State Affiliates and the many principals who serve as State Leaders, for their
deep commitment to the work of our professional associations.

® The thought leaders in the fields of leadership and education who took part in the interviews on the future

role of the principal, including:

Walter Bender, President for
Software and Content Development
One Laptop per Child

Jo Blase, Professor of
Educational Leadership
University of Georgia

Milton Chen, Executive Director
George Lucas Education Foundation

Richard DuFour
School Improvement Consultant

Michael Fullan, Professor Emeritus
of Education

Ontario Institute for Studies

in Education

Steve Heck, Executive Director
Indiana Association of
School Principals

Nadya Aswad Higgins
Executive Director
Massachusetts Elementary School
Principals Association

Jason Leahy, Executive Director
Illinois Principals Association

Joseph Murphy, Professor

of Education

Peabody College of Education,
Vanderbilt University

H. Wells Singleton, Education
Provost and University Dean
Fischler School of Education
and Human Services, Nova
Southeastern University

James Spillane, Professor
School of Education and Social
Policy, Northwestern University

Tom Welch, Consultant
International Center for
Leadership in Education

* NAESP staff, for their commitment to providing research, professional development and expanded learning

opportunities for elementary and middle school principals across the country.

* Collaborative Communications Group staff and consultants for their shared belief in the process of collaboration
and for their commitment to look at trends in society and education and their implications for principals
and schools, including Kris Kurtenbach and Terri Ferinde Dunham, Partners; Celia Alicata; Gloria Frazier;
Bill Glover; Ellen Parker; and Robert Rothman.

¢ Institute for Alternative Futures staff for their visioning process designed to help principals navigate the future,
including Marsha Rhea, Craig Bettles, Devin Fidler and Jason Siko.



NAESP acknowledges the Vision 2021 Advisory Group (appointed in September 2006) for their commitment to the future of the profession.

Susan Masterson, Chair
NAESP Past-President

Alan Michelson
NAESP President

Mary Kay Sommers
NAESP President-Elect

Sandi Borden, Executive Director
"Texas Elementary Principals and
Supervisors Association

Terry Brenner, Principal
Carl Ben Eielson
Elementary School
Grand Forks AFB, ND

Diane Cargile, Principal
Rio Grande Elementary School
Terre Haute, IN

Elizabeth Carlson, Principal
E.I Morris Early Childhood Center
Lincoln, DE

John Draper, Executive Director
Council for Leaders in

Alabama Schools

Patrick Euchanis, Executive
Director/Director

Title 1A and Elementary
Counseling Programs
Bend-La Pine School District
Bend, OR

Brian Galdes, President
Michigan Elementary and Middle
School Principals Association

Anthony Harduar, Principal
Central Elementary School
Ferndale, WA

Paul Mikulcik, Principal
Regent Drive Academy

Sharon Pitts, Principal
Woodrow Wilson Middle School
Terre Haute, IN

Virginia Rammel, Principal
Milton Union Middle School
West Milton, OH

Mary Reece, Director of
Innovative Programs
New Jersey Principals and
Supervisors Association

Darrell Rud, Executive Director
School Administrators of Montana

P. Fred Storti, Executive Director
Minnesota Elementary School
Principals Association

Vincent L. Ferrandino
NAESP Executive Director

Gail Connelly
NAESP Chief Operating Officer

Deborah B. Reeve
NAESP Deputy
Executive Director

NAESP also acknowledges the current NAESP Board of Directors, listed below, for their commitment to calling for progressive practice
and high-quality learning opportunities for all children.

President

Mary Kay Sommers
Shepardson Elementary School
Fort Collins, CO

President-Elect

Nancy M. Davenport
Kingston Elementary School
Virginia Beach, VA

Past President

Alan E. Michelson
Cordill-Mason Elementary School
Blue Springs, MO

Director, Zone 1

Gerard (Gerry) A. Dery
Nessacus Regional Middle School
Dalton, MA

Director, Zone 2

Thomas W. Sigafoos

Maple Glen Elementary School
Maple Glen, PA

Director, Zone 3

Linda J. Chamberlin

Forest Lakes Elementary School
Forest Hill, MD

Director, Zone 4

J. Edward (Eddie) Pollard, Jr.
Tyrone Elementary School
"Tyrone, GA

Director, Zone 5

Mark A. Kern

New Palestine Elementary School
New Palestine, IN

Director, Zone 6

Juli Mary Kwikkel

East and West Elementary School
Storm Lake, TA

Director, Zone 7

Robert Lewis Monson
Parkston Elementary School
Parkston, SD

Director, Zone §

Michael (Mike) L. Schooley
Derby Ridge Elementary School
Columbia, MO

Director, Zone 9

Barbara A. Chester

Cherry Park Elementary School
Portland, OR

Director, Foundation

Deborah M. Harvest

Johnnie L. Cochran, Jr. Academy
East Orange, NJ

Director, Foundation

Mark O. Terry

Eubanks Intermediate School
Southlake, TX

Executive Director

Gail Connelly

National Association of Elementary
School Principals

Alexandria, VA



Vision 2021: Transformations in Leading, Learning and Community

Bibliography

Association for Supervision and
Curriculum Development. The
Learning Compact Redefined: A
Call to Action: The Report of the
Commission on the Whole Child.
Alexandria, VA: Association for
Supervision and Curriculum
Development, 2007.

Bivens, L.J. Offshoring: Economic
Policy Institute Issues Guide,
2006. Available at www.epi.org/
content.cfm/issueguide_offshoring.
Accessed September 5, 2007.

Boudett, K.P,, E.A. City, and R.].
Murnane. Data Wise: A Step-by-
Step Guide to Using Assessment
Results to Improve Teaching and
Learning. Cambridge, MA:
Harvard Education Press, 2005.

Center on Education Policy.
Answering the Question that Matters
Most: Has Student Achievement
Increased Since No Child Left Bebind?
Washington, D.C.: Center on
Education Policy, 2007.

Chambers, J.G., J. Shkolnik, and
M. Perez. Total Expenditures for
Students with Disabilities, 1999-
2000. Washington, D.C.: American
Institutes for Research, 2003.

Coleman, A., A. Starzynski, S.
Winnick, S. Palmer, and J. Furr.

It ‘Takes a Parent: Transforming
Education in the Wake of the No Child
Left Bebind Act. Washington, D.C.:
Appleseed, 2006.

Collins, J.C. Good to Great:

Why Some Companies Make the
Leap...and Others Don’t. New York:
HarperCollins Publishers, 2001.

Collins, J.C. Good to Great and
the Social Sectors. Boulder, CO:
Author, 2005.

Dinkes, R., E. Cataldi, G.

Kena, and K. Baum. Indicators

of School Crime and Safety: 2006.
Washington, D.C.: National
Center for Education Statistics and
Bureau of Justice Statistics, 2006.

DuFour, R. “Schools as Learning
Communities.” Educational

Leadership 61(8), May 2004, 6-11.

Education Week. “Quality Counts
2004: Count Me In: Special
Education in an Era of Standards.”
23(17), January 8, 2004.

Education Week. “Technology
Counts 2007: A Digital Decade.”
26(30), March 29, 2007.

National Association of Elementary School Principals

Education Week. “Technology
Counts 2006: The Information
Edge: Using Data to Accelerate
Achievement.” 25(35),

May 4, 2006.

Elmore, R.E,, C. Abelmann,
and S. Fuhrman. “The New
Accountability in State
Education Reform: From
Process to Performance.” In
H.F. Ladd (ed.). Holding Schools
Accountable. Washington, D.C.:
Brookings, 1996.

Fullan, Michael. The Six Secrets of
Change: What the Best Leaders Do
to Help Their Organizations Survive
and Thrive. San Francisco: Jossey-
Bass, 2008.

Fuller, B., J. Wright, K. Gesicki,
and E. Kang. “Gauging Growth:
How to Judge No Child Left
Behind?” Educational Researcher
36(5), 268-278, 2007.

Furman, N., D. Goldberg, and N.
Lusin. Enrollments in Languages
Other than English in United States
Institutions of Higher Education,
Fall 2006. New York: Modern
Language Association, 2007.

57



Garcia, E.E. Teaching and Learning
in Two Languages. New York:
Teachers College Press, 2005.

Marx, G. Sixteen Trends: Their
Profound Impact on the Future.
Alexandria, VA: Education
Research Service, 2006.

McMurrer, J. Choices, Changes,
and Challenges: Curriculum and
Instruction in the NCLB Era.
Wiashington, D.C.: Center on
Education Policy, 2007.

C.S. Mott Foundation. 4 New
Day for Learning: The Report

from the Time, Learning and
Afterschool Task Force. Flint, MI:
C.S. Mott Foundation, 2007.
Available at www.edutopia.
org/anewdayforlearning. Accessed
January 24, 2008.

National Assessment of
Educational Progress. The Reading
Report Card 2003. Washington,
D.C.: Government Printing
Office, 2004.

National Center for Education
Statistics. The Condition of
Education 2007 INCES 2007-064).
Washington, D.C.: Government
Printing Office, 2007.

National Center for Education
Statistics. Digest of Education
Statistics 2006. Washington, D.C.:
Government Printing Office, 2006.

National Center for Education
Statistics. The Condition of
Education 2006 (INCES 2006-071).
Washington, D.C.: Government
Printing Office, 2006.

National Research Council.
Rising Above the Gathering Storm:
Energizing and Employing America
for a Brighter Economic Future.
Washington, D.C.: National
Academies Press, 2007.

NetDay. “NetDay’s 2004
survey results show 58 percent
of students have cell phones,
60 percent email or IM adults
on a weekly basis,” 2005.
Available at www.netday.org/
news_2004_survey_results.htm.
Accessed January 30, 2008.

Perlstein, L. Tested: One American
School Struggles to Make the Grade.
New York: Henry Holt, 2007.

Prensky, M. “Listen to the
Natives.” Educational Leadership
63(4), December 2005/January
2006, 8-13.

Public Education Network. Open ro
the Public: Speaking Out on No Child
Left Behind. Washington, D.C.:
Author, 2005.

Ravitch, D. “As American as Public
School, 1900-1950,” in S. Mondale
and S.B. Patton (eds.). School: The
Story of American Public Education.
Boston: Beacon Press, 2001.

Rentner, D.S., C. Scott, N. Kober,
N. Chudowsky, V. Chudowsky,

S. Joftus, and D. Zabala. From

the Capital to the Classroom: Year

4 of the No Child Left Bebind Act.
Washington, D.C.: Center on
Education Policy, 2006.

Rhea, M. Anticipate the World You
Want: Learning for Alternative
Futures. Lanham, MD: Scarecrow
Education, 2005.

Southern Education Foundation. A
New Majority: Low Income Students
in the South’s Public Schools. Atlanta:
Author, 2007.

Spillane, J.P. and J. Diamond (eds.).
Distributed Leadership in Practice.
New York: Teachers College

Press, 2007.

Toch, T. and R. Rothman. Rush

to Fudgment: Teacher Evaluation in
Public Education. Washington, D.C.:
Education Sector, 2008.

U.S. Census Bureau. Profile of

the Foreign-Born Population of the
United States. Washington, D.C.:
Government Printing Office, 2001.

Wolak, J., K. Mitchell, and D.
Finkelhor. Online Victimization of
Youth: Frve Years Later. Alexandria,
VA: National Center for Missing &
Exploited Children, 2006.

Wolf, D.P. and J. Bransom. In

R. Rothman (ed.). City Schools:
How Districts and Communities

Can Create Smart Education
Systems. Cambridge, MA: Harvard
Education Press, 2007.



Extraordinary transformations likely to occur
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